120

touched by the learning journey, including Indigenous communities.

Forty potential IKCs (see Table 5) were invited via their caretakers (see Appendix
A) to complete a Storytelling Questionnaire. They were identified across four different
countries that share a similar post-colonial higher education system: Australia, Canada,
New Zealand, and the United States. To find the potential sites over 2,500 institutions’
websites were searched using these keywords: “Aboriginal,” “Frist Nation,” Indigenous,”
and “Native American.”

Four Storytelling Questionnaires were completed by caretakers of the
participating IKCs. Then each participating IKC had a Website Summary completed by
the visitor. See Appendix B for instruments. Additionally data was also collected from
public institutional websites, IKC web pages, and IKC Facebook pages. Each caretaker
completed the Informed Consent (see Appendix C) and also given a choice to use their
name or a pseudonym. This choice empowered caretakers, as storytellers, to determine
what level of identification they wanted to their responses because in the oral tradition it
is almost as important to know the teller as it is to know the story.

The findings were given in a narrative format reflecting storytelling dissemination
of information, a common Indigenous practice. To further support relation of the findings
to Indigenous knowledge and paradigm the Medicine Wheel model (see Figure 2) was
used to frame the learning journey. Exploration occurred within the quadrants of the
Medicine Wheel of holistic learning: mental (received with the mind/decisions), spiritual
(determined with the spirit/values), emotional (give with the emotions/reactions), and
physical (hold with the body/actions).

Major Findings
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There were no surprising findings. The learning journey described the IKC
phenomenon, any similarities or differences, as well as connections to Indigenization
efforts. Findings broadly aligned in the Medicine Wheel quadrants as anticipated. No
additional themes surfaced within the findings framework were expected since the
Medicine Wheel automatically incorporates Deardorff (2009) three intercultural learning
factors (knowledge, attitudes, and skills). The major findings of this learning journey are:

IKC are an Internationalization at Home (laH) practice on higher education
campuses. They require purposeful collaboration and partnership between an institution
of higher education and a sovereign Indigenous nation. They bring intercultural activities
and learning experiences to a campus that allows students prolonged immersion in with
others of a different culture while remaining on campus.

Indigenization occurs on campuses with an IKC. The IKC practice itself is an
Indigenization effort. Ergo, everything it offers and gives to campus is also creating
Indigenization. In addition to providing support for Indigenous students, IKC’s missions
are to bring awareness to and preservation of Indigenous knowledge, culture, and issues.
Budgets impact IKCs ability to offer curriculum and programming.

IKCs are Strong Medicine by providing safe space for teaching and learning,
healing, growth, and empowerment. It builds relationships and reestablish connection
with Elders. Elders are commonly involved as knowledge holders, mentors to students,
with planning and programming of IKC, or broadly as a member of campus advisory
boards. 1KCs offer connection back to ancestral lands and give physical/visual
representation of belonging on higher education campus for Indigenous communities. It

helps stop the dismissal of the value of Indigenous knowledge.
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Limitations of Learning Journey

The five identified limitations of this learning journey are: (a) the IKCs invited
were only located along the Pacific Rim; (b) caretakers’ perspectives were the sole voice
explored; (c) visitor created the instrument; (d) the visitor has personal experiences and
biases with the phenomenon; (e) caretakers may answer to what is socially-desirable.

Conclusions and Implications for Actions

IKC’s are Strong Medicine. Described below, in no particular order, are five
significant conclusions drawn from the major findings of this learning journey. Each
conclusion positively impacts higher education institutions and those it serves. Each
conclusion provides Strong Medicine. These significant conclusions are the basis of the
recommendations for future research to follow later in this chapter.

First, the growth trend of this practice is expected to continue increasing due to
the significant and positive benefits it provides the campuses and communities. Once the
benefits are systematically tracked, documented and assessed they could reduce barriers
in the pursuit of funding for IKCs. A few of the benefits IKCs offer a campus that likely
are influencing the growth of the practice are reconnection of at-risk of loss culture,
providing a vehicle to build relationships between Indigenous and non-indigenous
communities, and offering intercultural learning and dialog opportunities in a safe
environment.

Second, IKCs are filling a support gap for Indigenous students that should result
in increased retention and attainment levels. IKCs offer a safe space on campus in which
to develop a sense of belonging. Common services offered are a culturally relevant

environment to study, work, and connect with others, cultural workshops, and tutoring.
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For example, a cleansed via smudging and hanging cedar computer lab. Some IKCs
provide counseling specific to the unique needs of Indigenous students. Providing
relevant educational and cultural events, classes, and programming send a clear message
to Indigenous students that the institution values Indigenous knowledge and culture,
therefore themselves.

Third, if all campuses in the four different post-colonial higher education systems
implemented the IKC practice Indigenous knowledge and culture loss will be noticeable
decreased in those countries. The critical benefit of each IKC explored is the preservation
of Indigenous knowledge and culture. This drives the services, events, and programming
offered to students, the campus, and communities which are providing avenues for that
Indigenous knowledge and culture to be practiced, lived, learned, shared, and
experienced. IKCs support revitalization of Indigenous ways of knowing and create an
ongoing mechanism to keep it alive, healing, and passed on for future generations to
benefit from.

Fourth, IKCs provide healing to historical trauma experienced and help in
reducing distrust in higher education by Indigenous peoples. IKC’s mission and work is
to honor, respect, and value Indigenous peoples. They offer acknowledgement to their
ancestral landownership, and continued oppression and trauma being forced upon them.
Acknowledgement is often this first step in starting any healing process. This healing is
needed to build trust.

Fifth, Indigenization is inevitable on campuses with an IKC as a vehicle of
intercultural learning and dialog. IKCs are in and of itself an Indigenization effort. All the

conversations, services, programming, physical presence and design, partnerships,
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afforded by an IKC produce its ability to create Indigenization on a campus, from limited
to comprehensive levels. At comprehensive levels it can aid in institutional attainment of
World Indigenous Nations Higher Education Consortium (WINHEC) accreditation.
These conclusions give rise to implications for actions on campuses. These
actions (see Table 13) will support IKCs sustainability and growth as a higher education
practice. Indigenization should be purposeful as it has powerful and personal impacts on
those involved. As such additional actions across campus should be standardized to
support Indigenization efforts.
Table 13. Implications for actions.

Campus Community

Member Category Implications for Actions
Administrators 1. Establish hiring practices to increase Indigenous faculty
and staff.

2. Require annual cross-cultural competency training.

3. Make a campus priority to establish ear-marked funding to
sustain IKC growth and reach across the campus and
community at large.

4. Develop, maintain, and grow life-long relationships
between Sovereign Indigenous peoples and the campus.

Faculty & Staff 1. Support policy to incorporate Indigenized curriculum and
co-curriculum across disciplines as well as to all campus
services and practices.

2. Develop new-hire training on IKC services, programs,
protocols, and expectations of engagement as an employee
of said institution that values Indigenous knowledge and
culture.

3. Encourage use and promote the IKC when working with
students or community members.

Recommendations for Future Research
Immediate continuation of exploring the IKC phenomenon is appropriate

considering the significant conclusions of this learning journey. There is much yet to
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learn about this growing higher education practice. Specific areas for future research
drawn from this learning journey are, but are not limited to (a) Indigenous student
enrollment, retention and attainment impacts; (b) other stakeholders (Indigenous students,
employees, and community members; non-indigenous students, employees and
community members) engagements, and experiences with, and perspectives of the IKC
practice, (c) healing and Strong Medicine experienced by Indigenous peoples from their
connections with the IKC practice, (d) intercultural learning and dialogs occurring at the
IKC, (e) Indigenization efforts influenced by or resulting from the IKC practice, (f)
continued descriptive introduction of the phenomenon across time, and (g) impacts on
revitalization and influences on loss of Indigenous knowledge, languages, and cultures.
Conclusion

Higher education has expanding service demands in our technologically
connected world with expectations that relevant education will be delivered. Equal access
issues are not new, but are historically persistent and being continually addressed.
Indigenization efforts on campus began to fill gaps in the educational system that are
barriers to access of relevant education by Indigenous students. In response to demands
for increased Indigenization efforts higher education developed the IKC phenomenon, an
laH practice, explored and introduced in this learning journey. This descriptive
introduction is only initial insight into this highly beneficial and growing practice. It is
time to explore IKCs so that it can be determined how this practice may aid in halting the
continued loss of Indigenous knowledges, languages, and cultures. It is just the beginning
of this significant learning journey; remember we are all in it together. IKC’s are Strong

Medicine.
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APPENDICES

APPENDIX A: EMAILS

Invitational Email (note—will also be used with pilot site):
Email subject line: Invitation to Participate in Study of Indigenous Knowledge Centers
(IKC)
Dear [insert the first name of caretaker if known],
I’m Melissa Delikat, a doctoral candidate at Old Dominion University. I’m looking to
deepen my understanding of Indigenous Knowledge Centers (IKC) to give voice to the
oppressed Indigenous communities. 1 would like to invite you to share your perspectives
and experiences as part of my dissertation research (see description below).
You have three options to share your perspectives and experiences:
1. You can respond to the Storytelling Questionnaire (click to open link) via this
online form;
2. You can audio-record responses to the Storytelling Questionnaire (see attached
prompts), them email an audio file to me; or
3. We can arrange a phone conversation (recorded), where we can discuss the
Storytelling Questionnaire together.
Each option takes about an hour. The Consent Form (click to open online form) ensures
your responses will be treated with the upmost confidentiality.
If you are not currently the caretaker of (insert name of IKC), would you please pass this
email on to the person who holds this position at (insert name of institution)?

Please contact me if you have any questions and THANK YOU in advance. | will follow
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up with you in a week or so. If you are not interested, just reply that you’re not
participating at this time. I truly APPRECIATE YOUR HELP.

Peace be with you,

Melissa Delikat

Doctoral Candidate

Old Dominion University-Community College Leadership

Mdeli001@odu.edu

360-417-9245
Dissertation Title: Indigenous Knowledge Centers (IKC): Strong Medicine on higher
education campuses

This qualitative work is to develop a descriptive understanding of the dynamic
IKC phenomenon. Your participation would allow your institution to be a part of original
scholarly work to answer these research questions:
RQ1. What do IKC caretakers believe to be important to share about the higher
education practice?
RQ2. What similarities or differences exist within or across IKCs?
RQ3. What connections exist between the IKC phenomenon and Indigenization efforts?
Attachments:
Questionnaire Prompts for Your Review
Institutional Review Board (IRB) Approval Letter
Recommended Caretaker Invitation Email:
Email subject line: Invitation to Participate in Study of Indigenous Knowledge Centers

(IKC)
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Dear [insert the first name of recommended caretaker],
I’'m Melissa Delikat, a doctoral candidate at Old Dominion University. I’'m looking to
deepen my understanding of Indigenous Knowledge Centers (IKC) to give voice to the
oppressed Indigenous communities. (caretaker name) referred you to me because of your
high engagement with (name of IKC). I would like to invite you to share your
perspectives and experiences as part of my dissertation research (see description below).
You have three options to share your perspectives and experiences:
1. You can respond to the Storytelling Questionnaire (click to open link) via this
online form;
2. You can audio-record responses to the Storytelling Questionnaire (see attached
prompts), them email an audio file to me; or
3. We can arrange a phone conversation (recorded), where we can discuss the
Storytelling Questionnaire together.
Each option takes about an hour. The Consent Form (click to open online form) ensures
your responses will be treated with the upmost confidentiality.
Please contact me if you have any questions and THANK YOU in advance. | will follow
up with you in a week or so. If you are not interested, just reply that you’re not
participating at this time. I truly APPRECIATE YOUR HELP.
Peace be with you,
Melissa Delikat
Doctoral Candidate
Old Dominion University-Community College Leadership

Mdeli001@odu.edu
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360-417-9245
Dissertation Title: Indigenous Knowledge Centers (IKC): Strong Medicine on higher
education campuses

This qualitative work is to develop a descriptive understanding of the dynamic
IKC phenomenon. Your participation would allow your institution to be a part of original
scholarly work to answer these research questions:
RQ1. What do IKC caretakers believe to be important to share about the higher
education practice?
RQ2. What similarities or differences exist within or across IKCs?
RQ3. What connections exist between the IKC phenomenon and Indigenization efforts?
Attachments:
Questionnaire Prompts for Your Review
Institutional Review Board (IRB) Approval Letter
Email to thank caretakers for participating
Email subject line: THANK YOU

THANK YOU...

...truly, for your time, knowledge, and participation in this learning journey!
Please let me know if you have questions or concerns.
Peace be with you, Melissa Delikat

Mdeli001@odu.edu

360-417-9245
Post Dissertation Follow-up Email with Caretakers (will include Indigenous content

expert notes and attach final draft of learning journey):
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Email subject line: Closing of the Indigenous Knowledge Centers learning journey

Dear [insert the first name of caretaker],

| truly appreciate your hospitality, time, knowledge, and support in this learning journey.
I’m excited to share the final draft (see attachment) of my dissertation—Indigenous
Knowledge Centers (IKC) on higher education campuses: Strong Medicine.

Your information as a caretaker is invaluable, many many thanks. Additionally, I had an
Indigenous content expert review it for accuracy of interpretations and language. Here is
what was found: (insert a table)

(list feedback) (List what I did to the final draft based on feedback)

It is now time to close this learning journey. | invite you to say aloud the following
concluding Maori saying so that our voices may mingle in the connection we shared from
this learning journey:

Ma te whataatu, ka mohio (When we are shown, we come to know.)

Ma te mohio, ka marama (When we know, we can come to understand.)

Ma te marama, ka ora (When we understand, all will be well.)

I would like to continue our relationship as I have much to learn and discover. | welcome
you to let me know if you’re interested in working with me again on further exploration
and scholarly works, including publications. I have plans to immediately begin an
illustrated book about IKCs as a higher education practice supporting Indigenization
efforts and would love to include (name of IKC). I hope you are interested and look
forward to hearing from you soon.

Peace be with you, Melissa Delikat

Mdeli001@odu.edu
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360-417-9245
APPENDIX B: INSTRUMENTS
Storytelling Questionnaire (primary instrument)
NOTE: Due to extreme physical distance including several time zone changes between
sites this instrument will be created in an online survey form so that caretakers can

complete it privately and easily submit it to the visitor online.

Section One: Brief Demographical Information

Please choose the best response to the following questions:

Your name is: ; I choose not to
disclose
Your gender is: Male; Female; Transgender; Other; I

choose not to disclose

Yourageis:  16t0o20;  21to30;  31to40;  41to50;  51to
60;  61to70; 70+, I choose not to disclose

Your ethnicity is: ; | choose not to
disclose

You identify as: _ Indigenous; __ non-indigenous; | choose not to disclose
Your highest level of educational attainment: _ Before High School; _ High
School;  Associates;  Bachelors;  Masters; PhD; I choose not
to disclose

How many years of engagement have you had with your higher education campus’s
Indigenous Knowledge Center (IKC): 2 or less; 3to5; 6-10;

10+; I choose not to disclose




158

Have you taught a class in the Indigenous Knowledge Center: yes; no

If yes, what class(es):

Have you enrolled in a class taught in the IKC: yes; no

Have you attended cultural events (for example, ceremonies, cultural awareness

training, art gallery) of the IKC: yes; no

Section Two: Storytelling Prompts

This is an opportunity to share about the amazing work happening at your Indigenous
Knowledge Center by sharing your experiences, observations, stories. Please answer the
following10 story prompts with as much specific detail (e.g. background, emotions,
learning, conversations, etc.) as possible—it is okay and encouraged to share more than
one story per prompt:

1. Tostart, I would like to learn about how you define intercultural learning in your
own words.

Additional Prompt Ideas/Hints: Is it important to the Indigenous Knowledge
Center? If so, how have you observed it happening when you and others engage
with the Indigenous Knowledge Center?

2. Please share about your beginnings at the Indigenous Knowledge Center.
Additional Prompt Ideas/Hints: When did you start working? What attracted you
most? What were your initial impressions or excitements?

3. Please share about the history of the Indigenous Knowledge Center.

Additional Prompt Ideas/Hints: How was it funded? Where is it located on

campus and why? How did the institution work with Indigenous peoples during
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development, design, and implementation? What did you learn from the process
about Indigenous culture? How does that work continue with Indigenous peoples?
I would now like you to reflect back on your time with the Indigenous Knowledge
Center. There have likely been ups and downs, peaks and valleys, low points and
high points. For now, please think back only on your high moments—a time you
felt best, most effective, alive, or proud and share that moment(s).

Additional Prompt Ideas/Hints: We all seem to have events in our lives that turn
us in a new positive direction. Sometimes they are the things that make us go “a
ha!” What are your most memorable experiences with the Indigenous Knowledge
Center, either personally or observations of others experiences? What were you or
others doing? What about this experience made it so special? What happened?
Who was participating? What did you do? Your feelings?

. Wisdom is gained from many different sources. Please share about the most
positive collaborative experiences you have been engaged in with the Indigenous
Knowledge Center. Please share as many as you can recall.

Additional Prompt Ideas/Hints: Did you work with faculty or others on campus?
Did you work with Indigenous communities? Did you work with students? Who
was involved? What happened? What made the experience special? How did it
help you grow? Did it impact the campus and/or local community?

. To get a holistic impression of the engagement people have with the Indigenous
Knowledge Center please share your personal or observed lived engagements
(mental, spiritual, emotional, and physical) with the Indigenous Knowledge

Center that you believe are important.
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Additional Prompt Ideas/Hints: We all experience life in multiple ways. For
example, with our physical senses, sight, sound, touch, etc. We also can
experience at a mind changing level or even at a spiritual level. Some experiences
can bring us to tears, stir up anger and other emotions. Try to share stories of as
many experiences as you can recall.

Looking forward towards the future, please share the most important things the
world needs to know about the Indigenous Knowledge Center as a practice in
higher education.

Please share about what the Indigenous Knowledge Center offers the community
(Indigenous and non-indigenous).

Additional Prompt Ideas/Hints: What events, if any, have been held in the
Indigenous Knowledge Center? What programs and services does it offer the
campus and/or larger local community?

Describe how the campus is taught about Indigenous protocols and practices
when engaging with the Indigenous Knowledge Center. If it does not, do you
know why?

Indigenization means to make more Indigenous by adapting to local ways often
through revitalizing Indigenous knowledge. Please explain your thoughts about
the Indigenous Knowledge Center and Indigenization.

Additional Prompt Ideas/Hints: Please go into as much detail as you can and
include your reasons for sharing your thoughts about it. Is it important? Is it a

goal? Is it happening now on campus? If so, do you see efforts increasing,
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maintaining, or decreasing? Is the Indigenous Knowledge Center a part of the
efforts on campus? If so, how is it perceived to advance Indigenization?
Website Summary (secondary instrument)
Institutions Name:
IKC Name:
IKC Website Address:
Contact Information Provided:

Does it:

=

list whose ancestral lands? If so, who?

N

list who specifically partnered? If so, who?

3. list vision, goals, mission of IKC? If so, they are...

4. list uses of IKC? If so, they are...

5. highlight any events? If so, they are...

6. highlight any ceremonies? If so, they are...

7. give information about smudging practices? If so, they are...

8. give information about an elders program? If so, it is...

9. give information about curriculum? If so, itis...

10. give information about rules/protocols? If so, they are...

11. give information about decolonization/Indigenization? If so, it is...
12. give information about where it is located on campus? If so, it is...
13. give information about its history? If so, it is...

14. give information about how it was funded? If so, it is...
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15. give information about who oversees it—how it fits into campus structure, under
what department? If so, it is...

16. How many clicks did it take from the institutions home page to get to the IKC
pages?

17. How many different web pages does the IKC involve? The titles are...

18. Are their pictures? If so, how many and of what?

19. Any additional/miscellaneous IKC information available? If so, what?
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APPENDIX C: INFORMED CONSENT FORM

NOTE: This form will be created in an online survey program so that caretakers can
complete it privately and easily submit it to the visitor online.
Informed Consent for Learning Journey (dissertation) Title

Indigenous Knowledge Centers (IKC) on higher education campuses: Strong Medicine
Purpose: The purpose of this learning journey is to holistically introduce and describe the
higher education campuses’ IKC phenomenon.
Process: You will be prompted to share whatever you believe is important about your
lived engagements with an IKC in an online questionnaire.
Confidentiality: Any information you provide in this learning journey that could identify
you, such as your name, age, or other personal information, will be kept confidential
unless you give permission to share it. | will make every attempt to protect you and will
use a pseudonym to hide your identity if you decide to remain anonymous. Only | will
know the actual name associated with your pseudonym. In any written reports or
publications, no one will be able to identify you unless you give permission.
Benefits: Helping to give IKC a voice in academic research and being part of strong
medicine. There are no known personal benefits for participating in this learning journey.
Risks: No research is completely risk-free. However, | do not anticipate that you will be
harmed or distressed during this learning journey. You may stop being in the learning
journey at any time if you become uncomfortable.
Contact Information: The responsible research party for this learning journey is Dr.

Christopher R. Glass who can be reached at crglass@odu.edu. The visitor (researcher) of
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this learning journey is Melissa Delikat, who can be reached at mdeli001@odu.edu. If

there are questions or comments that come up now or in the future, please contact us.

| have read the information provided and voluntarily agree to participate in the
above proposed learning journey. | understand that an assigned pseudonym will be used
unless you give permission by checking this box to have your real name used.

O Yes, | give permission to have my name used throughout this learning journey
and in any publications and/or reports produced from this research instead of a
pseudonym.

Sign and date:

| agree that typing my full name in the text box below and checking this checkbox shall
serve as an equivalent to my handwritten signature.

| agree (check box)
Signature (textbox)
Date (calendar)
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Commonly used higher education system terms by country (Silta Associates, 2010).

Australia Terms

Canada Terms

New Zealand
Terms

United States
Terms

Tertiary education
Post-school
education and
higher education

Higher education

Post-school
education
Vocational
education and
training (VET)

Indigenous provider

of post-school
education

Post-secondary
education

University level
Post-secondary
education

College level post-
secondary
education

Indigenous
institutes of higher
education (IHLs)

Tertiary education

Degree level
Tertiary education

Technical and
vocational
education and
training (VET)

Wananga

Higher education
Post-secondary
education

University and
college education

Technical education

Tribal colleges and
universities (TCUs)
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Differences between IKCs and other services/practices on higher education campuses to
support Indigenous peoples and multicultural initiatives.

Type of  Research Indigenous Student Academic Museums
center Institutes/ Knowledge  Services Programs
Centers Centers Clubs and Degrees
(IKCs) Association
Unions

Primary  Research Public Student Student Public
focus community community ~ community community community
Primary  Anywhereon  Oftenina Any Department  On or off
location  campus significant academic programs campus

and central setting and

location classrooms
Primary  Faculty Entire Students Students Public
users community
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Table 3

Unknowns (in a deconstructed problem statement to support an Appreciative Inquiry
perspective) of our shared learning journey.

Known Categories  Unknowns (Absent from literature)

The essence of the phenomenon (mental, spiritual, emotional,
physical), especially how IKC are being perceived and used from
Indigenous peoples’ perceptions and their worldviews

Indigenous
Knowledge
Centers (IKC)

Understanding of campuses’ IKC connections (supports/barriers) to
social justice efforts in revitalization of Indigenous knowledge,
languages, cultures, traditions, and identities.

Social justice and
at-home
internationalization

Understanding of engagement (intercultural dialogs) with IKCs;

Intercultural . .
whether intercultural learning occurs

dialogue and
learning
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Beliefs associated with the Indigenous research paradigm (Chilisa, 2012, Pp. 40-41).

Paradigm Beliefs

components

Reason for To challenge deficit thinking and pathological descriptions of the

doing formerly colonized and reconstruct a body of knowledge that carries

research hope and promotes transformation and social change among the
historically oppressed

Philosophical  Informed by indigenous knowledge systems, critical theory,

underpinnings

Ontological
assumptions

Place of
values in the
research
process

Nature of the
knowledge

What counts
as truth

Methodology

Techniques of
gathering data

postcolonial discourses, feminist theories, critical-race theories, and
neo-Marxist theories

Socially constructed multiple realities shaped by the set of multiple
connections that human beings have with the environment, the
cosmos, the living, and the nonliving

All research must be guided by a relational accountability that
promotes respectful representation, reciprocity, and rights of the
researched. The ethics theory is informed by appreciative inquiry and
desire-based perspectives

Knowledge is relational, as is all the indigenous knowledge systems
built on relations

It is informed by the set of multiple relations that one has with the
universe

Participatory, liberating, and transformative research approaches and
methodologies that draw from indigenous knowledge systems

Techniques based on philosophic sagacity, ethnophilosophy, language
frameworks, indigenous knowledge systems, talk stories, and talk
circles; adapted techniques from the other three paradigms (positivist,
interpretive, and transformative)




Table 5.

169

Forty higher education institutions by country (in alphabetical order) with potential IKCs
discovered during initial web site content review by the visitor.

Institutions of Higher Education with
Potential Indigenous Knowledge Centers

IKCs

Australia (Target is 2-3 cases out of a possible 11 IKCs identified)

Curtin University

Edwin Cowan University
Flinders University

Monash University

The University of Melbourne

The University of New Castle

The University of New England
The University of New South Wales
University of Notre Dame Australia
University of Tasmania

University of Wollongong

Centre for Aboriginal Studies
Kurongkurl Katitjin

Yunggorendi First Nations Centre
Monash Indigenous Centre (MIC)
Murrup Barak

Umulliko Indigenous Higher Education
Centre

Oorala Aboriginal Centre
Nura Gili

Nulungu Research Institute
Riawunna Centre

Woolyungah Indigenous Centre

Canada (Target is 2-3 cases out of a possible 12 IKCs identified)

Algoma University

Bow Valley College

Cambrian College

Camosun College

Canadore College

Shingwauk Kinoomaage Gamig (SKG)

Iniikokaan (Buffalo Lodge) Aboriginal
Centre

Wabnode Centre for Aboriginal Services

Eye? Sqa’lewen: Centre for Indigenous
Education and Community Connections

First Peoples’ Centre
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Figure 36. Example of traditional weaving being taught in workshops at Sweet Grass.

Figure 37. Sweet Grass Scholarship Morning Tea performer.



183

Figure 38. Food preparation for evening Corroboree at Sweet Grass being cooked
traditionally. (Corroboree is a dance ceremony that may take the form of a sacred ritual or

an informal gathering).



Figure 39. Youth dancing at evening Corroboree at Sweet Grass.

Figure 40. Dancers at Sweet Grass Corroboree.
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APPENDIX F: VITAE

Dr. Melissa A. Delikat
416 S. Alder Street, Port Angeles WA 98362 / 360-670-3626 / mellymad@msn.com

PHILOSOPHY:

“We are all visitors to this time, this place. We are just passing through. Our purpose
here is to observe, to learn, to grow, to love... and them we return home.
~AU Aboriginal Proverb

EDUCATION:

Old Dominion University PhD in Community College Leadership 2017

Old Dominion University MS in Education 2007

Washington State University BA in Social Sciences 2005

AWARDS:

2015 Intercultural Communication Institute Scholarship ($250)

2013-2015  Peninsula College (5 wk paid professional development leave toward
PhD)

2014 Peninsula College Foundation Grant ($3000) towards PhD

2014 Old Dominion University Study Abroad Scholarship ($400)

2013-2014  Old Dominion University Travel Scholarship ($400) towards PhD

2013 City of Port Angeles Scholarship ($500) towards PhD

2013 Peninsula College Foundation Grant ($1075) towards PhD

2013 Old Dominion Alumni Fellowship ($1500) towards PhD

2011 Peninsula College Foundation ($800) towards Vet Fair on campus

2011 Peninsula College Foundation ($500) towards professional development
2007 Soroptimist Scholarship ($500) towards MS

SERVICE:



2015

2014-2015

2011-2015

2014

2013-2014

2009-2014

2008-2014

2007-2014

2013

2011-2013

2011-2013

2012

2012

2007-2012

2011

2011

2009-2011

2010

2010

2009-2010

2008-2009

2008-2009
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Working with Deaf and Hard of Hearing on campus

Allied Health and Education Building Committee on campus
Student Development Liaison for Student Affairs Committee on campus
Working with Students in Distress on campus

Early Education Opportunity Grant Committee on campus

Student Development Liaison for Instructional Services on campus
Student Development Efficiencies Committee on campus

Various Hiring Committees on campus

TBI/PTSD Veterans Awareness on campus

Clallam County Fair PC Booth

MOSAIC: Board Member

Domestic Violence Intervention on campus

Partners for Veterans Supportive Campuses Memorandum of
Understanding (MOU)

Special Olympics of Washington (SOWA): Coach all four seasons

1% Annual Veterans and Family Resource Fair on campus

Shane Park: Fundraiser Event

United Way: Outrageous Olympics Fundraiser for Peninsula College team
Suicide Prevention on campus

Welcome Pole Raising Ceremony on campus

Dream Center: Serving Dinner to Homeless Youth

Dream Playground Fundraiser Event

Upward Bound Mentor



2007-2008

2007

2006-2007

2006

2006

2006

2005

2004-2005

2001-2003

Foster to College Mentor Program: Mentor
Longhouse Opening Ceremony on campus

College Goal Sunday on campus

Article in Women’s Outdoor Magazine about my work with WSU

Get $ Smart on campus

Supreme Court Visit on campus
Bridges Out of Poverty on campus
Humane Society: walking dogs

Olympic National Park: special archives project

TEACHING EXPERIENCE:

Peninsula College, Port Angeles WA

Developed syllabi, course structures, curriculums and administered grades for the

following:
BAS 320
BAS 320
Humdv 110
Humdv 112
Humdv 114

Humdv 116

Organizational Behavior in-class section
Organizational Behavior online section
Career & Life Planning in-class section
Occupational Exploration  online section
Resume Writing online section

Interview Skills online section

RELATED AND SCHOLARLY WORK:

2011-2015

2007-2015

Peninsula College, Port Angeles WA
Manager for Student Development

Adjunct Faculty

5 credit course

5 credit course

3 credit course

1 credit course

1 credit course

1 credit course

191
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2006-2011  Opportunity Grant Coordinator
2005-2006  Educational Planner

Washington State University Learning Center, Port Hadlock WA
2004-2007  Program Assistant

ATTENDED TRAININGS AND COMPUTER SKILLS:

Adobe Acrobat Financial Aid Management (FAM)
Adobe Connect Go Meetings

ANGEL learning management system Microsoft Office Suite

Appreciative Inquiry Panopto

Behavior Intervention Team (BIT) Skype

BLACKBOARD learning management Student Management System (SMS)
Bridges Out of Poverty Strategic Enrollment Management
Camtasia Teaching Online

CANVAS learning management system Tegrity

Cultural Competence Universal Design Learning

Dragon Naturally Speak
PUBLICATIONS AND PRESENTATIONS:

2017 Dissertation—Indigenous Knowledge Centers (IKCs): Strong Medicine on higher
education campuses

2014 Presentation—Services for Students with Disabilities
2013 Presentation—\Veterans Awareness

2012 Presentation—College and Transfer

2011 Presentation—College and Transfer for the Makah
2010 Presentation—College and Transfer

2009 Presentation—Self-care

2007 Presentation—Opportunity Grant Faces Behind the Numbers: Using Data to Tell
our Stories

2006 Presentation—Opportunity Grant Experience for Washington State Senate Meeting

ANTICIPATED:



2018 Book—Indigenous Knowledge Centers in Australia, Canada, New Zealand, and the
United States

2018 Article—Sacred Circle Intercultural Learning Model: A holistic approach
2018 Article—Indigenous Knowledge Centers (IKCs): Advising impact

2019 Book—Indigenous Knowledge Centers (IKCs): A crucial higher education at-home
Internationalization (laH) practice

2019 Article—Indigenous Knowledge Centers (IKCs): Intercultural dialogs and
enrollment impact

2019 Article—Indigenous Knowledge Centers (IKCs): Community impact and beyond
LANGUAGES:

English—native language

Klallam—Ilearning currently

ASL—Ilearning currently

MEMBERSHIPS:

Association on Higher Education Disability (AHEAD)

Disability and Support Services Council of the State Board for Community and Technical
Colleges of WA (SBCTC-DSSC)

Golden Key (ODU chapter)

National Academic Advising Association (NACADA)

National Council for Higher Education (NCHE)

Phi Kappa Phi (ODU chapter)

Student Affairs Administrators in Higher Education (NASPA)

The Association for the Study of Higher Education (ASHE)

Washington Association on Postsecondary Education and Disability (WAPED)

ATTENDED CONFERENCES:



2015

2012

2012

2012

2011

2010

2007

Summer Institute for Intercultural Communication ( SIIC)

Association on Higher Education and Disability National Conf.

Best Practices (follow up from Transforming Pre-College Ed)
Western Association of Veterans Education Specialists Conf.
Best Practices (follow up from Transforming Pre-College Ed)
Transforming Pre-College Education

Career Pathways Institute

LICENSES:

Washington State Teaching License (k-8)

Washington State Substitute Teaching License

CERTIFICATES:

Portland OR
Seattle WA
Seattle WA
Houston TX
Seattle WA
Seattle WA

Spokane WA

Washington State Learning Disability (LD) Systems—Initiative Learning Disability
Specialist Certificate



