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ABSTRACT

The purpose of this investigation was to compare the
effectiveness of the traditional (T.), programmed with loop
films to present skills (P.), and traditional with the Video
Tape Recorder (V.T.R.) methods of instruction upon learning
and retention of beginning badminton skills. Three beginning
coed badminton classes at Old Dominion University were
randomly assigned to one of the three treatments. A pre-test
measuring skills by means of the Stalter wall volley test,
French clear test and French short serve test at the beginning
of instruction, a post-test measuring skills by the same
three tests and a retention-test consisting of the same
three tests thirty days after the end of instruction were
administered to the three groups to determine if any signifi-
cant differences existed. A One-Way Repeated Measures
Analysis of Variance, computed separately for each group,
indicated that all three treatments made significant gains
in badminton skills between the pre-test and the post-test
and the retention score was also significantly higher than
the pre-test but not the post-test. Analyses of Covariance
revealed no significant difference between treatments for
males, but a significant F-ratio was found for females at the
.01 level of confidence on the post-test. Further analysis

indicated the V.T.R. females were significantly higher than



the T. females on the post-test at the .01 level of confi-
dence. The P. females were also significantly higher than
the T. females on the post—-test at the .05 level of confi-
dence. The conclusions based on the results of this
investigation were that in learning of beginning badminton
skills, the means of the V.T.R. females were significantly
higher than the means of the T. females at the .01 level of
confidence on the post-test, and the means of the P. females
were significantly higher than the T. females at the .05
level of confidence, but no significant difference existed
between the means of the three groups of males on the post-
test. Further conclusions were that in regard to retention
of beginning badminton skills, no significant difference
existed between the means of the T., P., or V.T.R. female
groups on the retention-test, or between the T., P., or

V.T.R. male groups on the retention-test.



INTRODUCTION

Many physical educators are beginning to question
whether the present traditional methods of teaching motor
skills are providing the desired results. Opposing the
traditional or teacher-centered concept of teaching physical
education is the problem-solving or student-centered
approach. There are several variations of both styles, as
defined by Mosston (8) as: (1) the Command method, (2) the
Task method, (3) the Programmed Instruction method, (4) the
cuided Discovery method, and (5) the Problem-solving method.

3 The purpose of this study was to compare the effec-
tiveness of the following three methods upon learning
beginning badminton skills:

1. The traditional method as defined by Mosston (8).

2. The programmed method as defined by Mosston (8),
including the use of loop films to present skills.

3. The traditional method as defined by Mosston (8),
including the use of the Video Tape Recorder (V.T.R.) for
self-viewing of performance by the subjects.

A sub-problem involved the study of the effective-
ness of each method in regard to retention of beginning

badminton skills.



REVIEW OF RELATED LITERATURE

Few studies have been completed comparing student-
centered methods of instruction with the traditional method
involving gross motor skills. In academic areas, a number
of studies have compared the use of programmed instruction
with traditional methods of instruction.

The results of these studies indicate that some
advantages can be seen in both concepts. The results of the
studies by Rawls, Perry and Timmons (13), Sebolt (15), Mariani
(7) , Neuman and Singer (10), Williams (18), and Farrell (5}
all indicate that both methods are equally acceptable for
learning, both in academic and motor skill areas. In the
investigations by Rawls, Perry and Timmons (13) and Mariani
(7) , which also dealt with retention of material learned,
the results favored student-centered methods.

A great advantage of student~centered methods is
that the student is allowed to progress at his own rate. In
articles by Olson (1l1), Williams (18), and Bender {l), the
authors state that students are led through the solutions by
certain cues and each student is rewarded for success at
each gstep, eliminating two deterents of learning: failure

and punishment.



Bender (1), Sebolt (15), Williams (18) and Olson {(11)
recognized the advantage of student-centered methods in
situations where there were large classes and over-crowded
conditions. Since the students are directing their part in
the learning process, the instructor is allowed more time
for individualized instruction. This point was also
emphasized by Neuman and Singer (10). The material was also
reported to be learned at a considerable time-saving (13).

Various uses of the motion picture and the V.T.R.
have been employed in research. Results seem teo indicate
that there is a slight trend toward improved learning when
the motion picture or V.T.R. are used, although their con-
clusive worth has not been determined. Most studies have
used the motion picture or V.T.R. for different functions.
Brown and Messersmith (2) conducted a study in which they
used the motion picture both for teaching skills and for
student viewing of themselves. No significant difference
in performance was reported between the two classes at the
end of the study. The results of a study by Nelson (9) in
which two beginning golf classes were taught golf skills by
the use of the motion picture also indicated no significant
difference between the experimental group and the control
group.,

In contrast, Lockhart (6) reported favorable results
regarding the use of the motion picture as an instructional
device for teaching skills, and it was suggested from the

data that the use of the motion picture was of more benefit
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during the later stages of learning. A study by Watkins (16)
indicated that baseball players who viewed motion pictures
of their batting significantly decreased the number of their
batting faults as compared to baseball players who did not
view motion pictures of their batting.

Penman, Bartz and Davis (1l2) investigated the effects
of teaching beginning trampoline with the use of the V.T.R.
to allow the student to view his performance on trampoline
skills. No significant difference in performance was found
between the control and experimental groups on the post-test.
A study by DeBacy (4) concerning the effectiveness of the
V.T.R. in reducing any differences between actual and self-
assessed gkill found that self-viewing did improve the
accuracy of self-assessment.

In addition, other suggestions were made regarding
the use of the motion picture or V.T.R. after the results of
the various studies were analyzed. Brown and Messersmith (2)
felt that the time used by viewing motion pictures could
have been better spent in practice. Penman, Bartz and Davis
(12) found the V.T.R. of most benefit when working with
remedial or superior students.

Nelson (9) and Lockhart (6) suggested that the motion
picture produced better results in the later stages of the
learning process. However, Watkins (16) found that when
working with skilled performers, the use of motion pictures
was more beneficial to students in the first three weeks of

his experiment.



METHODOLOGY

The subjects were selected from three coed badminton
classes at 0ld Dominion University by means of information
received on a questionnaire in regard to each student's
previous badminton experience. One class (T,) was randomly
assigned to be taught by the traditional method, the second
class (P.) by the programmed method, and third (V.T.R.) by
the traditional method using the V.T.R. as a teaching aid in
correcting major weaknesses of the subjects in performance
of skills. The traditionally-taught group (Group T.), the
programmed instruction group (Group P.), and the tradition-
ally-taught group with the use of V.T.R, (Group V.T.R.) were
compared on the pre-test, consisting of the Stalter wall
volley test, the French clear test and the French short
serve test, before the study was initiated to determine that
the groups were homogeneous. The battery of these three
tests was selected as the measurement technique after
reviewing the research done by Scott and French {14) in
which various combinations of badminton skills tests were
tried in the State University of Iowa study where the
criterion was subjective ratings of three judges during
tournament play. The combination of these three tests,

taking the Stalter wall volley test twice and adding the



scores on the French clear test and the French short serve
test as a composite score, yielded the highest correlation
of .91.

The three groups met three times a week for thirty-

five minutes for an eight week period. Each group had the

O

same physical education instructor who conducted the classes.

An attempt was made to assure that all three groups covered
the same material and were allowed the same amount of time
for practicing skills. The skills were covered in the same
sequence in the programmed booklet as were covered by the
instructor in the T. group and V.T.R. group.

Group T. (N=21) learned beginning badminton skills
by the traditional method. The skill was demonstrated and
analyzed by the instructor and the subjects were then given
drills and practice time to perfect the skills. Group T.
consisted of 13 females and 8 males.

Group P, (N=18) learned the same skills but by the
programmed method. Each subject received a list of loop
films to be viewed which discussed the skills to be covered
and a programmed instruction booklet for badminton, through
which each subject could work at his own rate. The booklet
was designed by J and S Educational Servicesl and was
revised for use in this investigation. Selected films and

projector were made available on reguest from the equipment

17 and s Educational Services. Badminton. P.O.
Box 398, Hurst, Texas 76053.

Permission to use this booklet is gratefully
appreciated by those involved in this study.



room in the physical education building and a room was
designated for viewing of the films. The loop films and
programmed instructional booklet covered the identical
concepts and techniques used by the instructor of the T.
group and the V.T.R. group. Group P. consisted of 13 females
and 5 males.

Group V.T.R. (N=24) learned the same skills by the
same traditional method as Group T., but were allowed to
view themselves performing skills on the V.T.R. The results
of studies by Lockhart (6) and Nelson (9) indicated that the
use of visual aids was most effective in the later stages of
learning. It was decided by the investigator that the V.T.R.
would be introduced after the first three weeks of the unit.
Group V.T.R. consisted of 17 females and 7 males.

At the end of the eight week period, the Stalter wall
volley test, the French clear test and the French short serve
test were again administered as a post-test to the subjects
in the three groups. A written test for knowledge was also
administered at the end of the eight week period. Thirty
days after the post-test, the Stalter wall volley test, the
French clear test and the French short serve test were again
administered to determine the effectiveness of each method
in regard to retention of skills. The results were subjected
to a Repeated Measures Analysis of Covariance to determine
if there was a significant difference in each group's
acquisition of beginning badminton skills as a result of

their respective method of instruction.



RESULTS

A number of analyses were computed on the data, but
the following analyses were chosen as the most indicative
of the results of this investigation. The means and standard

deviations are presented in Table 1.

Table 1. Means and Standard Deviations for Males and Females

_Pre-Test _Post~Test Retention-Test
X SD X SD X SD
T. Males 233 79.76  296.9 52.10 315 52.44
P. Males 248.2 40.22 282.6 56.72 299 57.48

VIR. Males 234.9 31.63 322.4 27.67 301.7 34.27
T. Females 167.6 42.60 194.9 41.60 215.1 45.14
P. Females 151.7 49.98 234.8 51.51 208.2 56.35

VTR. Females 174 44.41 261.8 54.39 246.2 39.08

A composite score was computed for each subject on
each of the pre-tests, post-tests and retention-tests before
the data was analyzed. The T., P., and V.T.R. groups,
including both male and female subjects were subjected to a
One-Way Repeated Measures Analysis of Variance. The obtained

F-ratios of 24.05, 17.90 and 40.54, respectively, were



significant for all three groups at the .01 level of
confidence. The Neuman—-Keuls analysis indicated that both
the post-tests and retention-tests were significantly
higher than the pre-tests for all three groups.

A Repeated Measures Analysis of Covariance was per-
formed to determine if any significant differences existed
between treatments with regard to the post-tests and
retention-tests using the pre-test as the covariate. The
obtained F-ratios indicated no significant differences
existed for males. A significant difference was found for
females at the .01 level of confidence. The total group
analysis including males and females in each group indicated
a significant difference (P<.05), but it was assumed that
the significant difference was a reflection of the results
obtained for the females. The results of the Repeated
Measures Analysis of Covariance for females are presented

in Table 2.

Table 2. Repeated Measures Analysis of Covariance--Females

Source of Variation daf M5 F

Between Subjects

A(Treatments) 2 15144.41 6.85a
Subjects within groups 39 2210.76
Within Subijects
B(Trials) 1 1400.00 1.13
AB (Interaction) 2 3933.00 3.17
Residual 39 1240.10
A=P<.01



10
In addition, two separate Analyses of Covariance--
one for the post-tests of the three groups of females using
the pre~test as the covariate, and one for the retention-
tests of the three groups of females using the pre-test as
the covariate--were computed to determine the significant
differences. The results indicated a significant difference
between the three groups of females on the post-test at the
.01 level of confidence, but not for the retention-tests.
The Scheffé comparison of pairs of means (Table 3) deter-
mined the V.T.R. females were significantly higher (P<.01)
on the post-test than the T. females. The P. females were
also significantly higher than the T. females on the post-
test at the .05 level of confidence. A graph of the means

is presented in Figure 1,

Table 3. Scheffé Comparison of Pairs of Means--Females

‘ Obtained
Comparison Difference
Programmed ~ Traditional 7.8
Programmed - Video Tape Recorder 0.8
Video Tape Recorder - Traditional 15.4
P<.01=10.78
P<.05= 6.4¢6

A One-Way Analysis of Variance was performed for the

three groups on the scores of the written test to determine
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if any significant differences existed in regard to knowledge
of material that had been covered. The results revealed no

significant differences.

Figure 1. Means of Females on Pre-Tests, Post-Tests and
Retention-Tests

270
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The subijects in each group were ranked according to
the results of a double elimination tournament and these
rankings were compared with the results on the post-test by
means of a Rank Correlation for each group. The correla-
tion coefficient for the T. (.70} and P. (.66) groups were
significant at the .01 level of confidence, but the
correlation coefficient for the V.T.R. group (.19) was not

significant.
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DISCUSSION

The results of the One-Way Repeated Measures Analysis
of Variance indicated all three teaching methods were
effective upon learning. In all three groups, both the
post-tests and retention~tests were significantly higher
than the pre-tests.

Regarding comparison of treatments, the Repeated
Measures Analysis of Covariance and subseguent special
Analysis of Covariance revealed that for the males, each
teaching method was equally effective upon learning. For

i' the females, the results indicated the scores for the V,T.R.
group were significantly higher at the .01 level of confi-
dence than those for the T. group on the post-test. However,
no significant differences existed between treatments on the
retention~tests. These results support the fact that the
use of the V.T.R. with the traditional method of instruction
is more effective upon learning than the traditional method
alone, but in regard to retention of skills, no significant
difference was found. The analysis also revealed that for
females, the scores for the P. group were significantly
higher at the .05 level of confidence than the scores for
the T. group on the post-test. These results support the
fact that the programmed method of instruction is also more
effective than the traditional method of instruction upon

12




learning, but no significant difference was found on the
retention-test. However, as can be seen in Figure 1, the
mean score for the retention-~test for T. females increased
from the mean score for the post-test. This may be the
reason no significant differences were found on the reten-
tion-test.

Results of the One-Way Analysis of Variance on the
scores of the three groups on the written test indicated
that each method was equally effective upon knowledge of
material covered. When each subjects' ranking in the
double elimination tournament were compared with the scores
on the post—-test in the three groups, two out of the three
groups had a correlation which was significant at the .01
level of confidence. The low correlation of the third
group was probably due to chance. These results indicated
the measurement techniques chosen for the pre-test, post-
test and retention-test adequately measured the skills

presented.

13



CONCILUS IONS

The conclusions based on the results of this investi-
gation were:

l. 1In learning of beginning badminton skills, the
means of the V.T.R. females were significantly higher than
the means of the T. females at the .01 level of confidence
on the post-test, and the means of the P. females were
significantly higher than the T. females at the .05 level
of confidence on the post-test.

2. In learning of beginning badminton skills, there
was no significant difference between the means of the T.
males, the P. males and the V.T.R. males on the post-test.

3. In regard to retention of beginning badminton
skills, there was no significant difference between the
means of the T., P., or V.T.R. female groups on the reten-
tion-test.

4. In regard to retention of beginning badminton
skills, there was no significant difference between the
means of the T., P., or V.T.R. male groups on the reten-

tion-test.

14



10.

11.

REFERENCES

Bender, Eric. "The Other Kind of Teaching," Harper's
Magazine, 230: 48-55, 1965.

Brown, H. Steven and Lloyd Messersmith. "An Experiment
in Tumbling With and Without Motion Pictures,”
Research Quarterly, 19: 304-07, 1948.

Coop, Richard H. and Laurence D. Brown. "Effects of
Cognitive Style and Teaching Method on Categories
of Achievement," Journal of Educational Psychology,
61: 400-04, 1970. T

DeBacy, Diane. "Effect of Viewing Video Tapes of a
Sport Skill Performed by Self and Others on Self-
Assessment," Research Quarterly, 41: 27-31, 1970.

Farrell, Joan E. "Programmed vs. Teacher-Directed
Instruction in Beginning Tennis for Women,"
Research Quarterly, 41: 51-58, 1970.

Lockhart, Aileene. "The Value of the Motion Picture
as an Instructional Device in Learning a Motor
Skill," Research Quarterly, 15: 181-87, 1944.

Mariani, Tom. "A Compariscn of the Effectiveness of
the Command Method and the Task Method of Teaching
the Forehand and Backhand Tennis Strokes."
Research Quarterly, 41: 171i-74, 1970.

Mosston, Muska. Teaching Physical Education. Columbus,
Ohio: Charles E. Merrill Publishing Co., 1966.

Nelson, Dale 0. "Effect of Slow~Motion Loopfilms on
the Learning of Golf," Research Quarterly, 29:
37-45, 1958.

Neuman, Milton C. and Robert N. Singer. "A Comparison
of Traditional versus Programmed Methods of
Learning Tennis," Research Quarterly, 39: 1044-
48, 1968.

Olson, James. "The Trouble With Programmed Teaching,”
Library Journal, 90: 935-36, 1965.

15



12.

13.

14.

15.

le.

17.

18.

Penman, Kenneth A., Douglas Bartz and Rex Davis.
"Relative Effectiveness of an Instant Replay
Videotape Recorder in Teaching Trampoline,"
Research Quarterly, 39: 1060-62, 1968.

Rawls, James R., QOliver Perxy and Edwin O. Timmons.
"A Comparative Study of Conventional Instruction
and Individual Programmed Instruction in the
College Classroom," Journal of Applied Psychology,
50: 388-91, 1966.

Scott, M. Gladys and Esther French. Measurement and
Evaluation in Physical Education. Dubugque, Iowa:
Wm. C. Brown Company Publishers, 1959,

Sebolt, Don R. "The Relative Effectiveness of the
Audio~Tutorial Package as a Learning Model for
Motor Performance," VAHPER Research Journal, 1:
23-25, 1972.

Watkins, David L. "Motion Pictures as an Aid in
Correcting Baseball Batting Faults," Research
Quarterly, 34: 228-233, 1963.

Whilden, Peggy P. "Comparison of Two Methods of

1le6

Teaching Beginning Basketball," Research Quarterly,

27: 235-42, 1956.

Williams, Everard M. "Innovation in Undergraduate
Teaching," Science, 155: 974-79, February, 1967.



’) BiwiI T

THSTRUCTIunAl PrlidtieiS

Gl DOMINION UNIVERSITY

NORFOLK, VIRGIMNIA

1st 8 Weeks

Spring, 1974



1T,
IIT.

Iv.

VI.
VIT.
VIII.

TABLE C» CONTENTS

Baslc StrckeSeverieesssetenncsesnsavasl=15
Court AreaS.vesssesessssssasncsasssalib=19
fervice and Scoring ProceduresS.....,20-32
Faults, Errors, and General Rules..,.33=-45
Court PositionS.ssessssssrnrcacesasaib=40
otrategy and TactlicS.iiseiaeerseneeea50=-59
History and ValueS.eeeeasrteesassssessB0~-68

How %0 Cheat at Badmintof....... eers69=T7



INTRODUCTION

Self-instructional packages are designed to assist you in
the development of skills, attitudes, and knowledge necessary in
understanding and playing badminton. The packages are adapted
to each individual's learning rate. The units, (packages), are
self-coutained instructional packages that deal with a small
amount of subject matter related to badminton that will help
you in understanding the game.

Self-instructional packages permit individualized learning
by enabling you to proceed independently through each package.
The rate and speed by which you progress through each package:
will be controlled by you, the learner. Bach unit is portable,
so that you can learn at the time and place of your choilce,
except when you must go the the Health and Physical Education
Lab for the loopfilms and to class for practice of skills. The
units may vary in length from fifteen minutes to forty-five
minutes of your time.

DIRECTIONS FOR USING

Proceed through the packages and answer questions related
to the material ian each package as you progress. Upon completing
a unit, if you do not have a complete understanding of the
material covered, i1t might help you to go through the unit once
again. If you are still having problems ask your instructor

for help.



Some instruacllonal vackagez begin with a pre-test. This is
to test your knowledge and understanding of a specific area of
badminton. If you successfully answer all questions on the pre-
test, and feel knowledgeable in that area, there is no need for
you to go through that unit. If you miss any question on the
pre~test, proceed through the package until you can answer all
guestions successfully.

A post test is included at the end of each package. When
you successfully answer all questions and feel you are fimilar
with the material in the package, you may proceed to the next
package. A written test will be given over the material
included in all packages in this booklet at the end of the
course.

The material covered in each unit will be discussed, and
used, in badminton class this semester. The evaluation forms
at the end of each package will be fturned in after completion
of the course.

The goals and objectlves are found at the beginning of
each instructlional package. These instructional packages do not
take the place of the instructor; they are tools by which the
instructor can help you in developing the skills, attitudes,

and knowledge necessary for understanding and playing badminton.



GEADING

The written test at the end of the course will cover
material from the instructional packages in this lab manual.
Your grades in this course will be determined from your know-
ledge and competency on these tests and on the skill tests at
the end of the course, and not how well you eventually play the
game, or how many people you beat.

Your presence 1n class and your participation in the games
and tournaments will also be considered in grading. This will
be calculated on the following basis:

Absenses Points Deducted
1 time O points
2 times 2 points
3 times 4 points
4 times 6 points
5 times 8 points
6 times 10 poiats
7 times 12 points
8 times 14 points
9 times 16 points

10 times 18 points

Grades wlll be determined on the following cumulative
polnt basis:

Total Points Grade
9C - 100 A
80 -~ 89 B
70 - 79 C
60 - 69 D

0 - 59 F



INSTRUCTIONAL PACKAGE #I

BASIC STIROKES



SHIP--IUSTRUCTIONAL PACKAGE #71

BABIC STROITLY

PRE-TEST

Before you look at any material in this learning package,
you are to take the following test to determine if you need

to complete the package.

Mateh the following:

1. Begins badminton play
2. Used mostly ian doubles play

3. Stroke used for gaining time
on opponent

Drops just over the net
OQutstanuing of dropshot
. "Put away"

. PFlat sidearm stroks made
from the right of body

8. Used to cross-court oppcnents

9. High deep shot made from left
side of court

10. TUsed often in singles play

A.
B.
c.
D.

=1

Smash
Deception

sServe

High serve
Drives

Low serve
Bacithand clear
High deep clear
Drop shot

Forehand drive



inswers to Pre-Tcst

Matching:

1. C 5. A
2. ¥ 7. d
3- H 8. E
4, I 9. G
5. B i0. D

If you answered all the guestions correctly, you already
know the basic strokes in badminton, and why and when to use
them. If so, you may skip the remainder of this learning
package, and move on to the next learing package.

If you missed any Pre~Test questions, please turn to the

next page.



L2y BABIC BADMINLOY STROKES

URPGSH. A badninton player st not only learn hnow to execute

fundamental techniques, but should learn when and why they
should be used. It is the purpose of this package to provide to
the beginning badminton player a description of various strokes
used in performing the game, as well as a kunowledge relating

to when and why they should be employed. A task card is
included on page 13 of this package. This card is to be used
to gulde you in the practice of strokes during class time. The
card will be explained and discussed during the first class
period.

OBJECTIVES. Whew you have successfully completed this learning

package, you will be able to:

1. Identify +the basic strotes used in badminton play.

2. Know when aund why a stroke is belng used.

3. Know when and why to use a specific stroke in play.

4. Be able to successfully execute a specific stroke.

Now, we wlll begin with the basic strokes used in badminton.

The basic badminton strokes are: (1) the serve, (2) the
overhead clear, (3) +the dropshot, (4) +the overhead smash,

(5) the drive and, (6) +the backhand clear.

Please go to the equipment room in the Health and Physical
Zducation Building and check out the projector and loopfilm #C-1
on Grip and Cocking, #0-2 on Footwork, #C-3 on High Deep Serve
and #C~4 on Low Short Serve and view these loopfilus before
continuing with thls section of package #I.

The gerve is the underhand stroke that beglins the play.
You stand near the center service line, about three feet behind

the short service line. Hold the shuttle at the base, between

the thumb and forefinger of the left hand, and extend the arm out



about shoulder ilcvel. The left foot should be in advance of the
right. A player’'s {eet must re.e.n in contact with the floor
untll the shuttle is contacted. Drop the shuttle when the
racket has been taken behlnd the body at about waist level,
wrlst cocked. Contact the shuttle at about knee level, and

hit it diagonally across the net. The follow-throughk should go
in the direction that you intend the shuttle to go.

The low service 1s basic 1ia doubles play, although 1t is

also used for deception in singles play. Here the shufttle simply
skims the net, and lands just within the front part of your
opponent'’s service court.

The high service for doubles goes over your opponent's

head and lands just within the back boundry line of his service
court.

The high service for singles play goes higher and deeper

than the one for doubles, because the singles court is longer.
It requires nmore strength and power to get 1t high enough to be
considered successful.

1. Which stroke begins each play?

2., About how far behind the short service line should you stand
to serve?

3. Where should the shuttle be held when serving?

4, Should the left, or right, foot be in advance when serving?

5. When serving, must the server's feet maintain contact with
the floor until the shuttle is contacted?

6. Which serve 1s used most often in doubles play?

7. Which serve is used most often in singles?




Tou were currect L you avuswered:

t” i. BServe 5. Jies
2. 3 feet 6. Low
3., Base 7. High
4. TLeft

Please go to the equlpment room in the Health and Physical
Education bullding and check out the projector and loopfilm
#C-7 on Forehand, Overhead Shots, Defensive (lear, Attack-
ing Clear and view this film before coantinuing with this sec~
tion of package #I

The overhead clear is a high shot to the back of the

court; 1t may be offensive or defensive. Generally, shots

hit down are offensive. The attacking clear is an excep-

tion to this rule.
The complete overhead stroke is somewhat like an over

% arm throwing mction. As the racket moves from behind the
head, the arm becomes fully extended at the contact point.
The racket might be finished polnting down because of the
wrist snap, but the arm is not brought down purposely. The
contact must be quite explosive to get distance, since there.
is little weight in the racket.

The high deep, or defensive clear, is used primarily to
allow tme to return to the center position in the court after
making the shot. Aspects of the high deep clear 1s the value
of its use in combinations with the dropshot to run your
opponeut, making him defend all four coruers of the court.
The depth and helght of the shuttle-cock on the defensive

are extremely lmportant lu order to force your opponent as



far to the backerurt as possible. Your next shot, a drop-~
shot just over the net, would then become very effective in
this game of maneuvering for openings and spaces. It might
also force your opponent to hit a short return which could
be smashed.

1. The overhead clears should be placed in the
of the court.

2. The arm should be fully extended at on the
overhead clear.

3, What stroke is used to gain time?

4. Depth is not important in the high clear shot. T F
You are correct if you answered:

back

contact point

high deep clear, or defensive clear
false

FAH DD
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Please go to the equipment room in the Hedlth and
Physical Education bullding and check out the projector
and loopfilm #C-8 on the Forehand, Overhead Shots, Smash,
Drop and view this loopfilm before continuing with the next
two sections on the dropshot and smash of package # I.

The dropshgot is a slow shot that drops just over the
net in the opponent's forecourt. You should attempt, by
your movement prior to the shot, to suggest that a clear is
forthecoming. There 1s still full wrist movement, but the
shuttle must be contacted farther ahead of the bodvy than
is the clear, and with an extended arm, in order %o direct it
downwards. The face of the racket is tilted downward at the

angle you wish the shuttle to take.



A dropshet is invaluable hecause 11 enables you to use
the froat cormexs u.l the court. The most important element

in the execution of a good dropshot is deceptionm.

1. The dropshot should drop in the opponent's .
2. Name the types of dropshots. A.

B.
3. 1s the most important element in the exe-

cution of the drop shot.

You were correct if you answered:

1. Torecourt
2. Underhand and Overhand
3. Deception

The smash is a powerful overhead shot used to "put
away" any shuttle which is above the height of the net. The
left shoulder must be turned to the net, and the right one
back, ready to stroke with force., The arw and wrlst are
cocked behind the body, ready to unleash all available power.
The racket head must be moving at a terrific rate as i% goes
out to meet the shuttle. The follow-through is down, and
IN LINE with the flight of the shuttle. The overhead smash
should be hit with as much power as is used for the high
deep clear. The wrist action must be full and the timing
perfect.

Tlease go to the equipment room in the Health and
Physical Education building and check out the projector and
loopfilm #0-11 on Drive Shots Underhand, Clear Shots and
view this loopfllm before continuing with this section of

package #I.



The drive is 2 flat sidearm stroke played as a forehand
cr backhand.

The forehand drive is played on the right side of the

body and is similar to the baseball sidearm throw. As your
arm and racket swing forward, your body weight should be
transferred frcm the right foot to the left foot; your wrist
cocked, and your arm straightened out at the point of con-
tact. The racket swings on through in the directiou of the
flight of the shuttle.

The backhand drive employs the same basic principle
as the forehand, with two or three exceptions. The grip is
changed to the backhand grip. On the backswing, the elbow
is bent, the right hand 1s by the left shoulder, and the
elbow is pointing =2t the oncoming shuttle. The welght shifts,
the shoulders turn, the arm starts swinging forward with the
elbow leading, and then the head of the racket whips through
for the contact and follow-through.

Drives can be played from either side of the body, from
one sideline, diagonally across *the court to the other side-
line (crosscourt); or they can be played parallel to the
sideline (down-the-line). The flight pattern of the drive
is parallel to the floor, and just skims the net.

The fast drive 1s used when an opponent 1s out of
position and you wish to get the shuttle behind him into the
backcourt.

Please go to the equipment room of the Health and Physi-

cal Education bullding and check out the projector and
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loopfilm #C-9 un Backhand, Overhead Shots, Defensive Clear,
Attacking Clear and wiew thieg lonpfilm before continuing
with this section of package #I.

The backhand clear is a high, deep shot played from

the left side of the court. Use the backhand grip, with
the ball of the thumb flat agalnst the back level. The feet
and body positlons are ldentical to those employed during
the drive. At the completion of the backswing, the elbow
should be pointing at the oncoming shuttle. The most impor-
tant aspect of the swing is the timing of the wrist as it
swings the head of the racket forward to meet the shuttle.
The backhand clear, from deep court, is usually the
most difficult of ail shots. Excellent timing, and power,
are essentlal to clear the shuttle high enough to make it a

safe shot.
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NAME

POST TELT

1. What strokeis used to "put away" shuttles?

2. Which stroke is consldered a flat stroke where the
shuttle just skims the net?

%. What stroke would be used when a player is caught out of
position?

4., WUhat is probably the most difficult shot to magter?

Tou were correct in answering:

1. Swmash
2., Drive
3. Drive
4, Backhand clear

If you missed any of these questions, you should review
the previous material before going on to the followlng
questions. If you answered all of them correctly, please
continue.

Fill-in~the~3lank

1. The begins all badminton games.

2, The ghuttle should be held at its when serving.

5. The serve is used most often in doubles play.
4, The shot is used in combination with the

dropshot to run your opponent.

5. The shot i1s used in gaining time on your
opponent.
6. A is invaluable because 1t enables you

to use the front corners of the court.

7. A server should stand feet benind the
short service line when serving.
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Identify the strokes in the i1lJustration below by

?@ placing the number of the stroks as diagrammed beside the .

name of the stroke, in the space provided.

8. Underhand clear

9. Low serve

10. Drive

11, Smash

12. Eigh doubles serve
13. Overhead drop

14, Underhand drop




Your ansver:s shodd have bheen:

. Derve

. DBase

. Low

. High deep clear
. High deep clear
« Dropshoct

. Three feet

. (N
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Individual Program No.

{Task Check List)

Name Starting Date

Subject Matter: Badmiaton

To the Student: Perform each task as proposed in the program
below and place a check next to the completed

task,

Tasks

A, Serves
1. Low Service

Right side of court. 3% cousecutive

tinmes,

Right side of court. 5 consecutive

tinmes.

Right side of court. 10 consecutive

times,

Left side of-court. 3 consecutlve

times,

Left side of court. 5 consecutive

times.

Left side of court. 10 consecutive

times.
2. High service - Doubles

Right side of court. 3 consecutive

times.

Right side of court. 5 consecutive

times.

Right side of court. 10 consecutive

tires.

Left side of court. 3 consecutive

times.

Left side of court. 5 consecutive

times,

Left side of court. 10 consecutive

times.
3. High Service - Singles

Right side of court. 3 consecutive

times.

Right side of court. 5 consecutive

times.

Right side of court. 10 counsecutive

times.

Left side of court. 3 consecutive

times.

Left side of court. 5 consecutive

times,.

Left side of court. 10 consecutive

times.

Dates

]

i "




Qverhead Jlears

1.

Overunead Clear
Begin rally with partner with high
gservice. Hit overhead clear cor-
rectly: 3 consecutive times.

5 consecutive times.

1C consecutive times.
Attacking Clear
Begin rally with partner with high
service. Hit attacking clear cor-
rectly: 3 cousecutive tines.

5 consecutive times.

10 consecutive times.

Dropshot

1

. Overhead Dropshot
Begin rally with partner with high

service. Hit overhead dropshot cor-o

rectly: 3 consecutive times.
5 consecutive tlimes.
10 consecutive tines.

2. Underhand Dropshct

Begin rally with partner with high
service. Hit underhand dropshot
correctly: 3 consecutive times.
5 consecutive times.
10 consecutlve times.

smash

Begin rally wlth partner with high
service., H1t smash correctly:
(Set-ups rust 3 consecutive times.

be high and 5 consecutive tines.
short to 10 consecutive times.
middle of court)

Drives

1

. Forehand Drive
Begin rally with partaer with high
service. Hit forehand drive cor-
rectly: 3 consecutive times.
5 consecutive tinmes.
10 cousecutive times.

2. Backhand Drive

Begin rally with partner with high
gervice. Hit backhand drive cor-
rectiy: 3 consecutive times.

H consecutive times.

10 consecutive times.
Backhand Clear
Begin rally with partner with high
service. Hit backhand clear cor-
rectly: 3 counsecutive tinmes.

5 consecutive times,

10 consecutive times.

14

Datesg
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INSTRUCTIONAL PACKAGL #I

EVALUATIOF TORM

Please fill in the following form. Your comments and

suggestions will be helpful to the writers in makling lmprove-

ments in this package. Thls form must be turned in to your

instructor at the end of the course.

1.

2.

Is the material in this package clear and concise? yes no

If not, what part was not clear?

What would you have changed about this ilustructlonal

package?

Do you like this approach to learning? yes no

ft

If your answer was "no" to ;*4, why not?

Could you have learned this material by some other means?

yes no If vou answered "yes', suggest a more sultable

rannerx.

Toes thig manner of learniung take up too much of your
time? yes 1o

Please make any further suggsstlons or comments:
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T0PIC: COURT shRMAS

In order to complete this learning package, you must
read pages 7 and 102-104 in the textbook "Badminton" by
James Poole, zud pages 46-49 in the textbook "Beginning
Badmintoa"” by Rutledge and Friedrich. Answer the questilons

on the answer sheel on the next two pages of package #il.



&

#2.
#3.
#4.
#5.

#6.

J
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Vhat is the lengtn of “he slugles court?

The width?

What blisects the court?

How Y..gh is the net at centzar court?

Where are the poles for the net gituated?

1

The dirensions »f the doubles court are by .
Can both singles and doubles be played on tue sane

court layout?_

Wnat is the distance betwesn the doubles sideline

and the slngles sideline?

What 1s {the stroke called which puts the shuttle

into play?

What 1ls the general nams of the area into which

the gerve must be dire-nted?

Name the four lines th=l Lcund the singles service area.

E=

b

c.

d.

Bow many service courts are on sne side of the

net?

If the serve lauds outside the service court, what

is declared?




Q. #13.

Q. #14.

#

#

15,

16.

18

Yhat Ls “h> Zletlice telwcec. tae long Zervice line
in the doulbles, and tr2 long service lines in the

siugles?

Wame the four lines that bound the doubles service
area?

2.

b.

C.

d.

What are the dimensions of the doubles service

area?

The doubles service court is always and

The singles service court is always and
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Plecse fili 1u the followlng form. Your commeuts and

suggesilons will be helpful to the writers in making improve-

ments 1n this pacrage. This form must be turuned in tc your

instructor at the end of the course.

e

2.

3.

T

Is the material in this package clear and concise? ycs no

If not, what part was not clear?

What woull you have changed about this insiructional

package?

Do you like thio approach to learning? yes no

If your answs~ was "no" to F4, why not?

Could you have learned this nmeierial by some other meang?
yes 1o

If you answered "yes'", suggest a more suitable manner.

-

Loes this manner of learning take up too much of your
time? yes no

Please make any further suggestlons or comments:




IHSTRUCPIONAL PACKAGE #IIX

SERVICE AXND SCORIFG PROUEDURES
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PRE-T0

Put eltvher iruve or False in ths pianks:

. a——

10.

In o fiftzen-poini game, when the score ls "set',

1% must be set at flive points 1f tied at thirteen
to uhirteen.

The filrst team to serve in doubles is allcocwed a
service attempt by both members of that team.

The recelver must stand within his own service
court while service is being made.

Tne leagth of a worar's game is 11 points.

In coubies The initial serve of each innlng is
always by the same wnerson regardless of the cour
1 - L

e =8 L.

In singles, service 1s delivered from the left-
hand court when the server's score is O, 2, 4, ete.

In a fifteea=-point gawe, 1f the score is tled at

thirteen all, the plarer wio started serving the
game nas the privilege -Ff setting the game.

In doubles, the perscn -reo starts the game in the
right-hand court shocu. o ce serving from that court
whenever his team's score 1s even (0, 2, 4, ete.)

Both singles and doubles games may be played on
ths same playing surface.

A mateh consists of three games, and teams will
change ends of the cocurt after each game.

Complete the rollowing chart of "setting'.

Points in the game: The scorc 1g gset at: roints requilred
to wWin game

A. S all 3 pts.

B, 11 — 2 pla.

C. 5 — b pts.

D. 15 14 all

. 21 10 all

F. 21 3 ptSC

T V————r ————
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Answer the following questions:

1.

In the dou:le= play, player . started {the mame in the
right service court. His team i1g now abhead 3 %o 2.

{That service court is player & now in?

In singles play, player A started the game in the »ight
service court as a server. He never lost the serve and
now the score 1s 10~0. What court is he serving fronm

nowv?

{n doubles play, the first team serviug 1s allowed how

1

many “side-outs?"

During the third game of a thres game match, nlavers

)

change euds o7 She court on what score, in a 15 poin%

- ]
Zame

When the serving team changes courts during service in

doubles, the recelving team does what?

Why do teams exchange ends of the court durinz the third

game of a match?

Yhich team way score duriag a game?

Vhat is the score after "setiing" a game?

When does the serving team change positions of the

courts?
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True/False Coapleting Chard short Lnswer Questions

1. True . 11 te Left service court

2. PFalcge B. .10 all 2. Right =sevvice
court

3., True g. 13 all 3. One

4, True D. "3 pts. 4. 8 points

5. Falsse . 5 pts. 5. Remains stationary

6. TFalse F. 20 all 6. To make the game
even

7. TFalse 7. BServiug

8. True 8., 0-0

9. True 9. After winning a
point

C. fTrue

If you arswered all the questions correctly, you already
know how to score, set aund tize corrset positloning of the
court for serving and recelving. Jov may sxlip the remainder
of this learning package. If you ulssed any quesilons on

the Pre~test, please turn to the next page and begin reading.
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TOPIC: ST2VI7E AYD SCORIFC 2vICEDUT:S IN EADMINTON

PURPCSE: The ablility to play tne game of badminton cor-
rectly is, in great part, based upoun a person's personal
knowledge of the rules pertaining to service and scoring
procedures. Knowledge of, and adherence to, these proce-
dures will be necessary throughout this course and will
also greatly affect any future asscclation with the game
of badminton.

OBJECTIVE: Yhen you have successfnlly completed this
learning package, you Will be able to:

1. Idencify she proper service court from which you
are to serve and receive.

2. Be able tc "set" a men’s and women's game of bad-
mlaton.

3. Be able to keep a correc. score,

In addition, you should have Jeveloped a feellng of
confidence 1in positioning yourself on the court, in alding
your teammate or opponent durlng probvlems he may encounter
in knowing which court to be in, as well as confldence 1n
your ability to serve and score a game correctly.

Now, an introduction to the game of badminton: 1ts
scoring and positionlng procedures.

SINGLES SERVICE POSITION

23

Badminton is & game which involves hitting the shuttle,

or bird, back and forth across & net into the opponent's

court. If the court is properly marked, both singles and

doubles may be played oa the same playing surface. A server
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begins service by t-sitloning timser? in the right service
court. Right snd ielt zre alwryyr determined by facling the
net. His oppoanent 1s now positioned oun the opposite side of
the net 1 Wis own right service court. Service 1lsc made
frow right service eonrt +t0 right scrvice court, left ser-
vice court t; laft service court.

SELF TEST:

t. May both singles and doubles gaeme be played on the same

playiang surface?

2. What court does the initial server and recelver beglin

in?

3. Your oppeouent must position himselr in which court %o

recelve the scovice?

Check the following auswers (o seec 1f you were correct.
1. Yes
2. The right service court,
3. The recelver must be in the same recelving court that

the server =erves from; righi to right, cor left to left.

If you auswered all guestions correctly, you have a
good start toward understanding the remalnder of the paper,
and you may continue. If, however, you missed any of the
questlons, refer back to the explanatory paragraph; read
i1t again; then answer the guestions once more.

POINTS, GAMES, SETS

Play 1s started by an underhand serve, and a side may
score only when 1% 1s serving. When the serve has been
properly delivered, the shuttle is in play. Whenever an

exchange 1ls won by the server, a single point is given
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that team. I . «Xchange i1s woa or whe receiving seam,

51}

Ygide out" s usrweped, and e~ of serve results, wlth no
points being avarded 2itaer teem. Tihe canme counsists of 15,
or 21, points ror men's play, as prearranged by the players
ur Lonrnament direcitor. A ladies game consists of 11 polots.
A match consisecs of whe best two out of three games, and
teams are required to change ends of the court after each
game. In a three game set, sides will change ends during the
third game when the score reaches & in a 15 point geme, 6 in
an 11 polatl game, and 11 in a game of 21 points. Thils
allows the players of both teams near equal time on both
ends of the ccurt <thereby eliminating the possibllity of

a "court dilsadvantage”.

SELF TLST:

. Which teaw can win 2 point during a game?

. A men's game consists of how uany polnts?

. A match cousiszts of now many wanes?

4
5
6. Woren's gingles games consist of how many points?
7
8

. Why change courts during the vhlrd game of a match?

Check the following answers to see 1f you wers correct.
. oerving teaun
. 15 or 21 points

4
5
6. 11 polnts
7. Best 2 out of 3 games.
8

. Makes the game more even 1n regard to playing time on

each end of the court.
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If =ouw miemcé nny ©f thess Juesolons, review the
material presenied, and answer tie questions again. II
vou did not miss any of the questions, continus wilitn the
remainder of the package.

SINGLES (EVEBN & ODU COURTS)

The firsti serve of every slugles game 1s made from the
right service court oi what is kucwrn as the “even numbered”
court. Thereafter, upon winning the right to serve, the |
server starts his series of serves lu the right service
court if his score is even, and in the left service court
if his score 1s cdd. Remember thav the server's score is
always called first when annocuncing the score. Thls provides
consistency and prevents confusion in keeping, aund aanouncing,
the score.

SELF TEST:
9, If the scores is 5 for the server and 6 for the recelver,
which ecourt should the recelver bde in to recelve the

next serve?

10, If the score is 4 for the server and 5 for the recelver,
whkich court should the gserver be in to serve the next

gerve?

Check the following answers to see 1f you were correct.
9, Left service court to recelwve the next serve.
10. Right service court to serve the next serve.

If you were wrong in elther of the above answers, review
until you completely understand singles service. If you were

correct, then proceced to the next paragraph.
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In doublas “adaintua, 1. L. Lupolriteot to remember
that the score will always he oven 5, 2, 4, ete.) when you
are in the court in which you started the game. Whenever your
team scores a pcint, (this can occur only when you are serviig),
you and your vpartner change courts. VWhen you are 1n the court
in which your »artner began, the score is odd (1, 3, 5, etc.).
This rotation of courts contlnues aslong as polnts are won
hy your tean.
SELF TEST:
11. Uhen you exchange courts with your partner, what has

happened?

12, Whan you are iu the court in which you siarted, is the

sgore eveh or 54d?

t3. How long do you and your partnsr keep exchanging courts?

Check the follewing answers o see 1f you were correct.

1. 4 point has just been scored iy your team.
12, Even score.
3. You contiaue %o change courts as long as you score.

If you missed any part of these questions, review the
paragraph above for the correct answers. If you arswered
them all correct, then proceed %o the next paragraph.

TURHS AT SERVICE

1f your team 1s the first team to serve during the game,
you have already one turn at serving. This means that the
person youw choose to be in the right service court at the

beginning of the zame will be the only server for that
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% "inning". An "inning" refers to a team's turn at serving.
%’ The partner of the serving player does not recelve a turn
5 at serving during the first inning. Thereafter, both players
on 2 side have a turn at serving before "side out" is declared.
, "S1de out" occurs when both servers lose thelr serves. When
recelving in doubles play, neither player of the recelving
team changes cour®s during the time they are receiving.
SELP TEST:

14, During a game, the first team to serve has how many turns

at serving?

15, The first service of every "inuning" is made from what

court?

16. VWhen does "side out" occur?

17. Does the recelving team rotate during service?

Check the following answers to see 1f you were correct.

14, A team has one turn at serving the first inning, and

thereafter has two.
15, The first service of every "inning" 1s made from the
right service court, regardless of the score.

16. "Side out" occurs when both servers loose thelr serves.

i This 1s true every time a team serves, except the flrst

| inning when a team recelves only one attempt at serving,
rather than two,.

17. A team does not rotate or change courts when recelving.
If you missed any of the questions, review the paragraph

again. If you answered them all correctly, then proceed to

a the next paragraph.




SETTING

.L. "Setting” is 4 term which i3 neculiar to the scoring
system in badminton. This is a method of extending a game,

1f the game is tled at a particular score. When a game 1s

"set" at a particular number, the score become 0-0. Who-

ever reaches the Tset” score first wins the game with no

further extension required.

When the score is tied at 9 to 9 in an 11 point game, the
game is "set" or lengthened to 3 points; when it is tied 10
to 10 in an 11 point game the score is "set" or lengthened
to 2 points. These are predetermined rules of badminton.
Wnen the score is tied at 13 to 13 in a 15 point game, the

game is "set" at 5 points. Vhen it is tied at 14 to 14 in

a 15 polnt game, the game is "set" at 3 points. Vhen the
,f" score is tied 19 to 19 in a 21 point game, the game is set
at 5 points. Then is is tiled at 20 to 20, the game is set at
3 points.

The following chart should bs memorized:

NUMBER OF POINTS IXN THE GAME IS SET WHEN THZ NUMBER OF

ITHE GAME PLAYED: IBE 5C0RE IS: POINTS REQUIRED
TO WIN THE GAME:

11 point game tied at to 9 5 points

11 point game tled at 10 to 10 2 polnts

15 point game tied at 13 4o 13 5 points

15 point game tled at 14 to 14 3 points

21 point game tied at 1% to 19 5 points

21 point game tied at 20 o 20 3 points
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SELF TEST:

18. Uhat does the term "SET" actually mean?

19. If a team is playing a 15 point game, and both teams are
tied at 1%-21l, what points would be required to win the

game, 1f the team set the score?

'20. On an 11 point game, the score is tied at 10-all. How

many points are you allowed to set the game?

21, In a 21 point game, the score has just been set for 5
points. What was the score of the game prior 1o

"setting'.

Check the following answers to see i1f you were correct.
18. To lengthen the game.
19. 5 polnts
20. 2 polnts
21. 19-all

If you missed any of the questions, review the preceding
paragraphs again. If you aunswered all correctly, then pro-
ceed to the next paragraph.

OFPORTUNITY TO SET

The side which reached the tied score first has the right
to set, or not to set, the score. If the option to set the
score 1s rejected, the game may be set later, should the
game become tled at a different score. For example, if the
score were tied at 13-all, and the team that had reached 13
first refused to set the game, the game would continue. If
the score then became tied 14-all, 1t would allow another

opportunity to set the score, and the team that had reached



14 first would be the team allowed tu set the score. If
a team does not wish to extend the game, the first team
reaching the prearranged score wing the game.,

SELF TEST:

22. Who 1s allowed to set the game?

23. What does the score revert to immediately after setting?

24. If a team does not wish to set the score, how long does

the game last?

Check the following answers to see if you were correct.

22. The team reaching the tied score first is the tean
allowed to set the score.

23. 0 to O

24, Till one of the teams reaches the prearranged score
(11, 15, or 21),

If you missed any of the questions, review the Preceding

paragraph. If you aanswered tham all correctly, proceed.

There will be occasion when you will want to know how,
and when, to set the score. Therefore, it is very important
that you understand the information presented above concerning
the process of setting. If you do not feel sufficlently know-
ledgeable in this area, review all information pertaining to
this subject, and answer the questious again.

If you answered all the questlons correctly, and do feel
competent in this area, then you have successfully completed
this phase of the study of badmintoun. If there are any areas
in which you feel less than competent, please cousult your

instructor for further information regarding this subject.



INSTRUCTIONAL PACKAGE #III
EVALUATION TOZM

Please fill in the following form. Your commeunts and

suggestions will be helpful to the writers in maklng lmprove-

ments in this package. This form must be turned in to your

ingtructor at the end of the course,.

1.
2.

Is the material in %this package clear and conclge? yss 1o

If not, what part was not clear?

What would you have changed about this instructional

package?

Do you like this approach to learning? yes no

If your answer was 'no" to #4, why not?

Could you have learned this materlial by some other means?
yes no

If you answered "yes", suggest a more sultable manner.

Does this manner of learning take up too much of your
time? yes no

Please make any further suggestions or comments:
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INSTRUCGTIUNAL PACKAGE #IV

PAULTS, ERRORS, AND GENERAL RULES
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SELF-IUSTRUCTIONAL PACKAGE #IV
BADMINTON FAULTS, ERRORS, AVD GENERAL RULES
PRE-TEST
Match the definitions on the left to the terms on the

right. You may use the definitions more than once.

1. Replay 1. Fault
2, A series of returus 2. Out
3. Loss of service 3. Let
4. Momentary holding of the shuttle 4e  Carry
on the racket
5. Bird
5. Any violation of rules
6. Throw
6. Illegal movement by the server
prior to serve 7. Rally
7. The shuttle 8. Sling
9. Balk
10. Error

Multiple cholce. Circle the eatire correct answer.
1. A fault may occur:

a. during recelving
b. during serving
c. during play

d. 2all of the above

2. A team may score points:

a&. only when receiving
b. only when serving
¢. both of the above
d. neither of the above

5. Which of the following is declared when a serving teamn
commits a fault?

a. Out
b. Point
c. Ballk

d. Let
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10.

11,

A serve must be made:

a. overhand

b. sidearm

c. underhand

d. aany of the above

During 2 serve, what must be held below the hand which
is holding the racket?

a. The head of the racket
b. The shuttle

c. The handle of the racket
d, Noune of the above

When a bird lands on a line, it is consldered:

a. good

b. a fault
c. a let
d. out

When is a serve completed?

2. When the shuttle crosses the net

b. When the shuttle leaves the receivers racket
c. When the shuttle leaves the servers racket
d. Vhen the shuttle is dropped for the serve

When is a "balk" declared?

a. 1hnen a recelver moves out of his court before the serve
b. When the server misses the bird in attempting to serve
c. When the shuttle lands on & line during service

d. Vhnen the server distracts the recelver before serve

A fault is declared if during service the shuttle:

a. falls outside of the boundaries
b. +touches the roof

c. hits a person

d. all of the above

When may the net be touched?

a. On a close recovery of a drop shod
b, On a follow through shot

c. Before the shuttle hits the floor
d. None of the above

A Ylet" is declared:

a. when a player serves out of turnm, and 1t 1s detected
before the next serve

b. when a partner of the intended receiver strikes the
serve

c. when a shuttle is hit before it crosses the netl

d. when a blrd is hit twilce in successlon on one side of

e v A



12.
if
a.
b.
C.
d.
13.
8.
b.
C.
d.
14'
a'
b.
C.
d.
15.
a.
bl
Co
d.
Matching:
1. %5
2. #2
3. #1
ho #4
5. #7
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How many attempts may a player have at striking a serve,

he never touches the shuttle with his racket?

No mere than once

No more than twice

No more than three times
None of the above

When the shuttle rests momentarlily on the racket,
during the execution of a shot, it 1s called:

sling
carry
throw
all of the above

Where may the partner of a server stand?

Only in his own court

In the left half of the service court

Anywhere on the court, as long as he does not inter-
fere with the receiver's vision

It depends on the score of the ganme

A fault is defined as:

delay of the game

any violation of the rules
8 series of returns

replay of a rally

ANSWERS TO THY PRE-TEST
Multiple Choice:

6. #4 1, d 6. a 11. a
7. #2 2. h 7. ¢ 12. a
8, #4 3. a 8. d 13, d
9. #6 L, ¢ 9. d 14. ¢
0. #5 5. a 10. d 15. b

If you answered all the questions correctly, you under-

stand faults, errors, and general rules as covered in this

package.

package.

If so, you may skip the remainder of this learning

If you missed any of the questlons on the Pre-test,

turn to the next page and begln reading.
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INSTRUCTIONAL PACKAGE #IV
TOPIC: BADMINTOH FAULTS, BRRUTS, AND GOUERAL RULES
PURPOSE: To be able to play the game of badminton correctly,
you must know the general rules of the game, including faults
or errors. TYou must learn these rules in order to fully
participate and enjoy the game.
OBJECTIVE: When you have successfully completed this pack-
age, you will be able to:
1. Identify a fault, or an error, so that you will be
able to assign eilther an "out", if made by the
serving side, or a "point" for the opponents, if

made by the receiving side.

2. Be ready to report all errors or faults during a
game,

5. On a2 wrltten examination over the rules contained
in this package, be able to respond with 90% accuracy.

DEFINITION O® RAULT aND ERROR

It is essential, first of all, to know that "fault"
and "error"”, have the same meaning; basically, "any vioiation
of the rules", Either term, "fauli" or "error", is correct.
If & fault is committed by the side serving, and "out", or
"loss of service", occurs. If a fault is committed by the
side receiving, a "point" is awarded to the serving team.
This 1s consistent with the rule that only the serving team
can score pointis.
SELF TEST:
1. Is there any significant difference between the terms

"fault" and "error"?

2, What does the term fault mean?

3. When may a fault occur?
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4., Vhat is decliared, 1f the serving team commits a fault?

5. WVWhen may a tesam score points?

You were correct 1f you answered the questions in the
following manner.

1. There is no significant difference between "fault", and
"error".

2. A fault means, "any violation of the rules".

5. 4 fault may occur during serving, recelving, or during
play.

4. An "out" is declared if a fault is performed by the
serving team.

5. The team serving is the only team which can be awarded
points.

If you answered all the questions correctly, you may
continue., If you missed any of the questlons, re-read the ex-
planatory paragraph, then test yourself again.

RULE INFRACTICHS

Each of the following rules infractiouns is a "fault"
and constitutes an "out" 1f made by the serving team, and a
"point" for the opponents if made by the recelving team,
Followlng, are elght serving, aund/or receiving faults.

I. ©Underhand Service

It is a fault if the service is made overhand. The
serve must be completely an underhand stroke, and the
shuttle must be contacted below %the server's waist. To
further insure that the serve is an underhand stroke, the
entire head of the racket must be below the hand holding

the racket,
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IT. VWhere Shuttle lust Pall

If the service falls outsidec of the court diagonally
opposite the serving court, it is a fault. Thls would indi-
cate that the shuttle has fallen either long, short, outslde,
or in the wrong court. When a bird lands on a line it 1is
congldered a good shot.
III. Position of Server and Recelver

Tf the server or receiver steps out of his respective
court before the serve ls dellvered, it is a fault, Both
feet must be 1n contact with the floor until the service is
delivered. If the server, or receiver, steps on a line
while service 1s belng made, he 1s comsidered out of his
court, and a feult is declared. A serve 1s complete as soon
as the shuttle leaves the server's racket. When the service
is completed, both server and receiver, may leave theilr
respective courts,
SEL¥ TEST:

6. The shuttle must be struck by the racke% at what position?

T. The head of the racket must be held below what part of

the body?

8. If the shuttle lands on a line, 1s the shot good or bad?

9. If a receiver, or server, steps on a line, 1s he con-

sidered in or out of his respective court?

10. VWhen 1s a serve consldered complete?

Check the following answers to see if you were correct.
6. The shuttle must be contacted below the server's walst.

7. Below the hand holding the racket on a service.
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8. If the shuttle lands on a line, the shot is considered
to be good.
9. Either 1s considered out of his court if he is on the line,
10. A serve is complete when the shuttle has left the racket
of the server.

If you answered all of the questions correctly, proceed
to the remainder of the package. If you missed any of the
questions, review the rules mentioned, and tzke the test
again. Pollow this procedure until you are fully confident
that you completely understand eacia of the rules.

IV. Balk

It is a fault if, during the service, the server or his
partner, "balks”. A "balk" is any type of movement by the
server meant to distract the receiver before the server con-
tracts the shuttle. This is consldered an unsportsmanlike
attempt tc win a2 polnt.

V. Shuttle Pault

A fault is declared 1f, during service or play, the
shuttle falls outslde of the designated boundaries; goes
through or under the net; falls to pass over the net; or touches
the roof, sidewalls, or the persou or clothing of a player.
VI. Partner Strikes Service

A fault 1s declared i1f the receiver's partner strikes
a serve meant for his partner. Only the player to whom the
serve 1s directed may take the service.

SEL¥ TEST:
1. Define a "balk",

12, Is it a fault when the shuttle touches the roof?



13, If the shuttle hits the receiver during service, 1s this

a point for the server?

14, On a service, may the partcer of the intended receiver

play the shuttle?

Check your answers with the following correct responses
to see how you scored:

11. A balk is any type movement by the server intended to
distract the recelver.

12. A shuttle that hits the roof is counsldered a fault.

13, If the shuttle strikes the person or cliothing of the
receiver, a point 1ls awarded the server.

14, Only the player to whom the serve is directed may take
the serve.

If your answers were all correct, proceed. If you missed
any of the questiouns, restudy the rules and take the test agaln.
VII. Service Out of Turn

It is a fault for a player 1o serve out of turn, or frow
the wrong court. If the mistake ’s noted before the next
service, a let (replay) is allowed. If the mistake 1is nct
discovered before the next service, the already altered
serving and recelving order is not changed until the end
of the game, regardless of which team won or lost the "rally!
A "rally" is a series of counsecutive returns across the net
during one service.

VIII. Determining When Recelver is Ready

The server must walt untll his opponent is ready to re-
ceive the serve. Should the receiver attempt to return a
serve, this would indicate that he was ready, and the serve

should be played as a regular serve.
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IX. Missed Shuttle on Zerve

If a player attempting a serve misses the shutile com-
pletely, no fault is declared, and he may restroke indefinltely,
provided the racket does not contact the shuttle.
SELF TEST:

15. A replay of a rally is called what?

16. If a mistake in serving is not noted before the next
service, do both teams go to the correct court as soon

a3 the nmistake 1s detected?

What do they do?

17. How can you determine if a receliver was ready for a

serve?

18. How many times may a player attempt to serve a shuttle

if he does not touch it with his racket?

Check your answers with the followling correct responses
to see how you scored:
15. A replay is also known as a let.
16. No! Both teams remain as they are until the end of the
game.
17. If the receiver attempts to return the serve, he has
indicated that he was ready.
18. Indefinitely
If all your answers were correct, proceed. If you missed
any of the questlions, re-read, and take the test again.
GENERAL BADMINTOW RULES
The following general rules are ones which will apply

during the play.
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I. ©Neot Violshion:z

If the shutitle, in play, i= hit before it crosses the
net, a fault is declared. However, it is legal to follow
through with a stroke over the net with the racket, but the
first contact of the shuttle must be made on your side of
the net. The net and its supports may not be touched at any
time during service or play by a person, his racket, or clothing.
IT. Let

When any unusual occurence interferes with the play, a
"let" can be called, and the point replayed. An example
might be your own inability to call a line shot good or bad
because you did not see 1t land. When the bird hits the net
on a serve, and goes into the proper court, this is con-
sidered a let, and replay occurs.
IIT. One Hit to‘a Side

The shuttle may not be hit twlce in succession before
belng returned to the opponents. This rule prevents setting
the shuttle up to oneself or +to ocne's partner.
SELF TEST:
19. Is it permissible to reach over the net to hit a

shuttle?

20, Is it legal to hit the shuttle on your side of the net,
and follow through over the net with the racket?
21. lay a player touch the net with his hand during

service or play?

22, If a play is interfered with during a game, what is

declared?

23. How many times may the shuttle be hit on one side of

the net?
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Check tho following answers to determine if you were

correct:

19.
20.

21,

22.
23,

You may not reach over the net to contact a shuttle.
You may follow through over the unet 1f contact 1s first
rade on your slde of the net.

A player may not touch the net with his person, racket,
or clothing.

A "let", or replay, is declared.

The shuttle may be struck only one time before going
over the net.

If your answers were all correct, proceed. If you

missed any of the questious, restudy the rules and take the

test again.

Iv.

VI.

The shuttle may not rest momentarily on the racket during
the execution of the stroke. This is commonly called s
"carry", "sling", or "throw". This fault is usually

an unintentional act committed by beginners as a result
of poor timing.

A player may not bend down below the net and hold his
racket near the net in an attempt to prevent an opponent
from smashing or in an attempt to allow the shuttle to
rebound from his racket into the opponeunts court. How-
ever, a player may hold the racket up for protection,
and any resulting shot is acceptable.

After a service is delivered, players on both sides may
take any position they wish, provided they do not ob~-
struct the play or vision of their opponents. The

latter part of this rule usually applies to doubles



service and nmeans that the server's partner cannot sitand in

front of the server in such a manner as 1o obstruct the

recelver's view of the impending serve.

SELF TEST:

24, What are the terms used when a shuttle rests on the
racket momentarily during the execution of a strolke? (1)

(2) and(3)

25. May a player stand in front of his partner durlng service
if this in no way interferes with the vision of the

recelver?

Check the followlng answers to see that you were corrects
24, "Carry", "sling", or "throw" are the three terms.

25. A player may stand anywhere on the court 1if he does no%
interfere with the vision of the recelver.

These answers must be correci. If they are not; review
the rules and answer the questions agalin.

If you do not feel totally knowledgeable concerning all
the rules covered in this package, review all information per-
taining to this subject and answer the questions again. If
you answered all the questions correctly and do feel com-

petent in this area, then you have successfully completed

this phase of the game of badmintoun.
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TISTRUCTIONAL PACIAGE HIV

FEVATUATTON 7 ORM

Pleage fill in the following form. Your comments and
suggestions will be helpful to the writers in making improve-
ments in this package. This form must be turned into your
instructor at the end of the course.

1. Is the material in this package clear and concise? yes no

2. If not, what part was not clear?

3. What would you have changed about this instructional

package?

4. Do you like this apprecach to learning? yes no

5. If you answered "no'" to #4, why not?
J

6. Could you have learned thls material by some other means?
yes no

If you answered ''yes", suggesit a more sultable manner.

7. Does this masnner of learning take up too much of your
time? yes no

8. TPlease make any further suggestions or comments:




INSTRUCTIONAL PACKAGE #V

COURT POSITIONS
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TR IO T e
ey QUURL 0 T ik
Tn order L0 complewte this loaruing package, you must
read pages 2. .beginning with "Court Posisions") through 45
14 whe tsyhheok "Beginning Badmingon” by Rutledge =nd
Tri=drich, =zesd cthe lnstructicas and objectives licted
belo'r. and answer tue questions vu the answer sheet provided
nn the nexi page.
ouRPOSH: It iz important that dur.ag service, and reception,
o€ the shustle each player be in an area of the court where
contrel o kne eutire court area cail be maintalined. You
mush, therefore, learn the approprilate position for yourself,
and *or your parsiner. From than i usition, you should be able
to move to al. aieas ¢f the courht with ease.
When you have successfully completed this learnlng package,

you Wwil: he able vo:

1. Kpow where you should swaud to serve and recelve
in gingles play.

2. Ungersvand trke proper vositloans for yourself and your
psarther when the back player 1is elther serving or re-
celvilug.

%, ¥uow the proper posltions lJor yourself and your
parinar wher the net riayer 1s eithner gerving or
receiving.

4. TIdentify the base position for singles and doubles.
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T T m T 4™ IR Tun gt A s
TLUTRUSTEIONAL O NGY T
oy Lt k& wa - R
PR G JL- P COERE NG

ArswWwer Do W

Where uo you stard when preps.oiig Lo serve in singles?

Ent
]

Thercs i no base position located in singles:

— e p—

When recaiving in singleg, where should you staad¥___ . ..

L A e A A LT TR oy -

Yhy do you waut your back next tc the center line, and

the sins'es side line, whewn recelviiug in singles?

o T——_—— v ———

- rr—— i et

Tf vou ave vight handed, winlch foot is forward when

regsiving't

s

Tv dnubles service, the aneth player generally haz responsl-

0g

pility for whaet area cof the cunrt?

Thnen the back vlayer serve. L 1oubles, where should the

net player he standing?

“Thew +the vet player serves, how far should he be from the

short service line?

T

Yhen the not player serves, the back player needs Tto he

cloge to the server. ay?_.

e e

Yhen the back player receives, where does his pariner

stand®__

Yhen the aet nlayer receives, where does his partner

gtand?
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O et e PR o e e ———

e tne sewve is long to the net player, what should his

- e ——r

T She sorve s song to the net player, what should he

1

Go, as guickly as poesible afier stroking the suuttlel

- i - T r——— -

— P — g — -

Tezcrive =he "up and back' pesislons for deubles:

L e e AL ——rn e A an

[RIE———————— P L L A e -
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R e N R T T i T S e X T LA
LU RO TI Ot s s TS AeT Y

BTATUATION rOTH

Plesge f£11ll iw the following form. Your comments and
suggestions witl be helpful to the writers in making improve-
mentg in this package. This form must be turned in to your
instiuctor at %he end of the course.

1. I3 the material in this package clear and concise? yes no

2., If not, wnat part was not cleacr?

3. What wouldi you have changed about this instructiounal

package?_

4, To you like this approach to learning? yes no

5, If vour answer vas "no” to #4, why not?

6. Could you have learned thisg raterial by some other means?
yes nc

If you arstvered "yes", suggesi a more sultable manner.

7. Does this manner of learning take up too much of your time?
yes  no

8. DPlease make any further suggesitlons or comments:

o pedininapi el rier—




INSTRUCTIONAL PACKAGE #VI

STRATEGY A¥D TACTICS
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DLL=LI 3 TRTOTIONATL FaIRAGE FVI
PARMIETCS STRATEGY AYD TACTICS
Pre-Test
Write elther true or false in the blanks:

1. In playing singles, try to return to the middle
of your court after every shot you make.

2. 1%t 18 good strategy to smash most of the deep,
clear shoits.

3. The overhead drop shot, from deep ecourt, is a
good shot in singles, but weak in doubles.

4, If poszidble, attempt to smash most shots that
you can contact above wet level.

5. In singles, smash shote to the sides, and corners,
are usually more effective than those down the
mlddle.

6. The umest effective badminton shots are those
contacted at a polnt level with the top of the
net.

7. In a dcubles game, ths best serve is low and short

8. The pusition of the zackst, in the ready position,

is always similar to the racket position for that

player's weakes% stroke-

9. Thez base position 1s that area of the zourt from
wnich the remainder cir the court is most accessible.

10. When in doubt as to what shot to use, employ a
smash,

Give short answers to the following:

11, All clears should be hit and .

12, What type sarvice sunould be used in singles?

13. After discovering your opponents weaknesses, what should

you do?

14, Why should you attempt %o ani.cipate your opponents

next shot?

15. What shots should you try to make look alike?
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Auiwens tc the DTre-Test

True-False: Short sugwer (uestions:

. True 6. True 11. High and Deep

2. False 7. True 12, Long auna High

3., True 8. False 13, Play tc that weakuness

4. Palse 9. True 14. To be in a good position for that
5. True 10. False shot

15. All strokes that require the same
body movement.

If you aunsweved all the quesitions correctly, you already
have & good concept of strategy avd tactics for begluaners;
therefore, you may skip the remainder of this learning
package. If you missed any questions on the Pre-Test, please

turn to the »nexl page and begln reading.

hi
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IFECRUCTIONALD PACKACE AV
TOPIC: DBADMIKTON 3TRATEGY AND TACTICES

PURPOSE: There are certain elements of strategy iavolved
in any game of badminton; singles, cor doubles. It is never
too early for a player, with little or no playiag experieunce,
to begln making "planned" moves. As soon as a begilaning
player is able to execute a clear, a spash, and a drop shot,
simple strategy should be learned. It is the purpose of this
package to fawlliarize the beglnuning badminton player with
the more basic elements of thig strategy.
OBJECTIVE: Wnen you have successfully completed this pack-
age, you will bLe able to:

1. Explaln in writing the basic elements of badminton

strategy.

2. Relate the elements ccvered to an actual game.

3. Recognizme improper strategy and tactics.

In addlitlon to +the above, you sheould develop confidence
in your own ability to assist feliow studeunts who may have
difficulty in applying these basic elements.

BADMINTON STRATEGY
I. OCourt Positioning

A. Always maintain a "ready position" oun the court so
that you will be able to meve in any direction.
Tils position is attained by standing with *+he
welght on the balls of both feet, with the left
foot slightly in front »f the right. Stand com-
fortably, with eyes direcitly on the shuttle, at
all times. The racket is always held up, with the
head of the racket shoulder highk. This racket poOSi=-
tion eliminates having to raise the racket before

stroking.



55

SELF TEST:

1. Describe ther ready position®

2. Ig 1% easier to ralse, or lower, the racket for a shot?

Check the following answers to see 1f you werc correct.
1. The weight of the body is balanced on the balls of both
feet, left foot slightly forward. The body is comfortable
with the eyes directly on the shuttle. The racket head
is at shoulder level,
2. It is easier to lower your vacket for a shot than it 13

to plek it uyw.

If your ansvers were all correct, proceed. Be sure you
understand the rezdy position. If you missed any of the
questions, review and take the test agailn.

B. Do not move from a "base position'" any farther than

18 necessary to enable you to make your shots. When

a shot is made, return o that "base positicn”

gulckly.
Base positions are those places on the court from
which a player should be able to reach most other
areas of the court with minimum movement.

These positlons vary with the type game played. In
singles, you are required to cover the entire court.
Therefore, the base position is, approximately, tae
center of the court. In doubles, the base position
for each partner is the center of the area that each
is expected to cover. This position will vary and
is dependent upon the position your partner takes

on the court.
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TH3T:

finen shonuld a player retura oo the base position?

A hase position is hest described as:

In singles play, where ls the base position?

In doubles play, 1f you are playing with your partner in

front of you, (up and back), what area of the court Would

you be responsible for?
Check to see that you responded correctly.

Return as quickly as possible followlng any shot ycu make.
Any positlioun from which you can reach all areas of the
court with the greatest ease.

In singles, the base position is approximately in the
center of the court.

Your partaer would be responsitle for the front half of
the court, anda you would be responsible for the back half.

If you mada correct responsss, then proceed to the

remainder of the package. If you missed any of the questions,

pevead the material, and take the test again.

II.

Shuttle Placement

A. Eit every shuttle overhead if possible. The shuttle
should be contacted above the level of the net,
whenever possible.

B. Hit "down on every shuttle that may be struck with
an attacking stroke. Not all strokes are attacking
strokes, but those that are must be hit toward the

flnnr nn +the Annanentla aide Aaf +the neat.
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C. Vhea Llu doubt as to the prover shot %o usz2, employ
a high deep clear.

D. Hit &ll clears gdeep.

SELF TEST:

If possible, where should the shuttle be contacted?

8. 7Toward what direction shou’d the shuttle be struck when
attacking?
9., Should every stroke of the shuttle be an attacking stroke
if contact can he made above the level of the net?_
tThy?
10. If you are not sure whether to attack, or defend, what
snot should you use?
Check the following answers to see that you have respouded
correctly.
T. Above the leval of the net.
8. 8Sitruck "down' with an attackiag stroke.
9. Xo. It is difficulit to attacx from ceritain court poslitions:
an example would be deep in the backcourt.
10. Use a high deep clear.
If you were correct with all your respouses, then proceed
to the remainder of the package. If you missed any of the

questions, reread the material, and take the test again.
’ o

E. In doubles, use a low~-cshot service most of the +time,

In sngles, use a long-high service in most cases.

£

. Alm every shot toward a definite place on the court;
never hit the shuttle without forethought as to

where 1t is going.
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G. To throw your opponent off balance, and out of
positicn, attempt 2 series of returns to the same
place. An examnple would be to drop shot, two or

three times, then follow with a deep clear.

SELF TEST:

11. What serve would be used most in doubles?
In singles?

12. Why should every shot be placesd or planned?

13. After a serles of two or three returns to the same place
on the court, where should the next shot be placed?
Check the followlng answers %o see if you responded cor-

rectly.

11. In doubles, use a low-short service; in singles, use a
long~high serve.

12. Placing your shois indicates that you are playlng with
a goal in mind, rather than Jjust playing aimlessly.

13. The next shot, in most cases, should be to an opposlte

position on the court.

If you responded correctly to all questions, proceed %o

the remainder of the package. If you missed any of the ques-

tions, reread, and take the test again.

I1I.

Playing Your Opponent
A, Try to discover your opponent's weaknesses and take
advantage of them,
B. Make your opponent run as much as possible, with a

variety of well-placed shots. Make him move from
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corner~vo-corner, or up and back ia the court. Hlt-
ting the shuttle directly toward the opponent con-
sisteutly indlcates almless siroking.

C. Try to anticipate your opponent's next shot, so that
you may be in position for that shot.

D. Attempt to make all your shots appear alike, so that
your opponent will be unable to anticipate vour next
shot. This will be impossible with all strokes, but
those that require the same body movement can be used
for deceptlve purposes.

SELF TEST:

14, Snould you 9vlay to your opponent's weeknesses?

Why?

15, How can you make your oppounent move from his base posi-

tion?

16. Why should you .try to anticlipate your opponent's next

shot?

17. VWhat shots should you try to make appear the same?

18, Wny learn gdecepiion in your own strokes?

Check the following answers to see 1f you responded
correctly.
14, TYes. A weak return by your opponent usually sets up a
good shot for you.
15, Hit shots that land away from the base position. Example,

Corner-to-corner, or up and bhack.
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16. Anticipatce, so that you will be in good position for the
next shot.

17. Learn deception on all shots that require the same body
movement.

18, Learn decepiion, so that your opponent will be unable

to prepare for your next shot.

If you answered all these questions correctly, then read
the final paragraph for instructioas. If you mlissed any of
the questions, reread the materlal, and take the ftest agaiun.

If you answered all the questions in thls package cor-
rectly, you have a good understanding of basic badminbon

strategy for beginners.
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TULTRUCTIONAL PACHAGE #VI

EVALUATICY FORM

Please f£il1ll in the following form. Your coiments and

suggestions will be helpful to the writers iun making lmprove-

ment in this package. This form must be turned in to your

instructor at the end of the course.

1.

2-

Is the material in this package clear and conclse? yes rnv

If not, what part was not clezr?

What would you have changed about this instructional

package?

Do you like this approach to learning? yes no

11

If your answer was 'no" to #4, why not?

Could you havs learned this material by some other means?
yes no

If you answered "yes", suggest a more suitable manner.
g8

Does this manner of learming take up too much of your
time? yes no

Please make any further suggestions or comments:




INSTRUCGTIONAL PACKAGE #VII

HISTORY AND VALUES
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TOPIC: HIITORY .10 VALUES

PURPOSE: The history of Badminton is ean lntegral part of the
game 1tself. 7To understand the present game, it is necessary.
as well as interesting, to trace its background information.
The wvalue of this knowledge 1s considerable. Hereln lles the
"why" aspect of the game of badminton. Why learn about, why
participate 1n its enthusiasm, etc.
OBJECTIVE: When you have successiully completed this learning
package, you will be able to:

1. Recall hlstorlceal events relative to the game of

badmlnton.
2. Evaluat2 the benefits of badminton to modern society.
BADMINTON HISTORY

There are several oplniouns concerning the origin of the
game of badminton. There i1s evidence to prove that it had
i1ts origin 1n several countriez. It may have been played as
early as the twelfth century in the royal courts of England.
One Chinese verslon used wooden pzidles and a ball, and was
known as "Battledore”. An Indina version of the game was
called "Poora", after the town in which it was predominantly
played during the 1870's. It is thought that "Poona® was
brought to England about 1873, from India by Military Officers.

What 1s definitely known is that the name Badminton comes
from the town of the same name--Badminton in Gloucestershire,
home of the Duke of Beaufort. This game was played very for-
mally in its original form. One clubd was known %o have

dropped a player for dariag to remove hls coat durlng play.
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SELF TH3T:

1. A Crinese -rrsion of Radmintoa was called

2., What 1s the earliest known century for particilpation in

this sport?

3. Vhere was the game played in India?

4. How dld the game finally reach England?

5. ‘Vhere did the name badminton originate?

Checl the following answers %o see 1f you were correct.
1. Battledore
2 Twelfth
5. Poona
4. Military officers brought it baclk from India.

5. From the town where 1t was played in England--Badminton.

If you were correct with all your answers, countinue
through the remalnder of the package. If you missed any of
the questions, reread the material and take the test again.

The location of %he first Badminton Club formed in
England 1s unknown. Host of the early games were played in
the enormous drawing rooms owned by the aristocracy. However,
there 1s some speculation that the first club may have been
formed in Bath, Bugland around 1873.

Prior to 1901, when the present court shape end dimen-
sions were adopted, courts were of varying silzes and shapesg.
Most were of the hourglass shape. This was due primarily to
the influence created by the rcom of that shape, belonging
to the Duke of Beaufort, where the game was played regularly.

Two doors opened inward on the glde walls near the net area.
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1t was necessavy to narrow the court at this position to
allow nonplayers to leave, or enter, without disturblng the
game. Oune court size at Baling, in West London, measured
60' by 30’.

SELF TEST:

6. Yhere were most early English games played?

7. The first Badminton Club may have been established

Wwhere?

8. Vihat was the shape of most early Badminton courts?
9. Vhen was the present shape and dimension of the court

determined?

Check the f~llowing answers to see 1f you were correct.
6. Drawing rooms of the aristocracy
7. Bath, England
8. Hourglass
g. 1901

If you answered all gquestions correctly, proceed with
the remainder of the package. II you missed any of the
guestions, review the material and take the test again,

The game was brought to America in the 1890's, and
introduced in Canada at approximately the same time. The
National Badminton Assoclation of America was developed in
1895. The original rules of the game were drawn up in 1877,
revised in 1887, and revised agaln in 1890. The present
rules differ only slightly from the 189C draft. At present,
the American Badminton Assoclation 1s the organlzation which

oversees all badminton play in the Unlted States.
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Since 1900 +there has been a rapid increase in the game.
The number of Bzdminton clubs rose from 300 in 1910 to around
9000 following World War I. The Thomas Cup is the cup of
international supremacy among meun players. The Uber Cup
is the symbol of international supremacy amolg Women.
In recent years, more and more top quality players are
coming from the Far Zast--Malaysla, Indonesia, and Thailland.
Players from these areas are treated as heroes and glven
accolades similar to those given to our own football, or
baseball, heroes. The tournaments, and Thomas Cup com-
petitions in DJjakarta and Singapore nornwally play before
10 to 15 thousand spectators.
SELRP TEST:

10. When was the game iantroduced in America?

11. What is the ABA?

12, When was the first set of rules drafted?

13, What is the Cup of Supremacy among men?

14, Vhat is the Cup of Supremacy among women?

15, Where are most of the gquality players coming from at

present?

Check the following answers to see 1f you were correct.
10. 1890's
11. American Badminton Assoclation of Amerlca
12. 1877
13. Thomas Cup
14. Uber Cup

15, Far Bast--Malaysia, Indonesia, and Thalland
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If you answered all questlous correctly, proceed with
the remainder of the package. If you missed any of the
questions, review the material and take the test agalin.

VALUES 0F BADMINTON

CENERAL VALURS. Badminton is the type of sport in which any,

or all, may participate regardless of age. In additlon, it
provides all body types with au equal opportunity to partlci-
pate successfully, fat or thin, male or female, short or
tall, weak or muscular.
This game affords the opportunity for participation in
a sport with basic rules which are easily learned; where the
area for play is small, so that it may be played indoors or
out; and where safety is no factor, even to those people
who wear glasses.
SELF TEST:
16. Make a list of all the values stated above. Check the
preceding paragraph to see that you have included all,

and then proceed to the remasinder of the package.
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PEYSIOLOGICAL VALUZS. Some of the greatest beneflts recelved

through partlcipation ip Badminton are in the area of phys-

1cal development. DMuscular strength and endurance are apprecl-

ably benefited by work on the wrists, arms, and legs. The
heart, lungs, and bloocd vessels are affected by exercise,
thereby creating increased cardio-vascular endurance. Spert
related components which are directly affected are neuro-
miscular coordination, balance, reaction Hime, and coordin-
ation.

The appetite geunerally increases, and an over-all
feeling of well-being usually develops as a result of parti-
cipation in Badminton.

SELF TEET:
17. Make a 1list of all the values stated above. Check
the preceding to see that you have included all, and

then proceed to the remainder of the package.

PSYCHOLOGICAL VALUES. 1In our hurried world, the average

person needs release from tension. One may experlence this
release when participating in such sports as Badminton, where
exercise is plentiful and perspiration abounding. The thrill
and exhilaration of the competition itself can supply re-
leace from tension, as well as provide a source of ego satis-
faction and personal achievement.

It is very important to have a means for emotional

expression. Through body movement in games of thls sort,
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this need can be met. Badminton caa satisfy the simple
need to play and to have fuu: to laugh aund to enjoy; to win,
and to lose.

SELF TEST:

18, Iist below what psychologlcal wvalues you personally

gain from participation in activities of this type.

SOGIAL VALUES. Social relationships, within our complex

society, are on the decline. Satisfaction of our need for
social relationships is becoming more and more expected

and required of recreational activities such as Badminton.
When you are participating in activitlies of thls type, you

are allowed an opportunity to meet people on an informal
basig; to actively participate with young people, as well as
older ones; and to recreate with individuals of both sexes.
Family tles may be strengthened by active famlly particlpation
in games such as Badminton.

The stress and strain of dailly living demands that some
type of hobby be enjoyed by us all, if we are to experience
healthful living. Whether thelr hobby 1ls Badminton, or bird
watching, everyone needs a morent which he can coumpletely
enjoy. Badminton, once learned, can serve for many as
an active and enjoyable hobby that can be carried on through-

out a lifetime.
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SELF T357:
19. List what social relationships you consider most

important.

20. Do you think Badminton would make a good nobby for

you? HWhy?

Now that you have successfully completed this instruc-
tional package, you are ready to proceed to lnstructional

package #VIII.
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THETTUCTIONAL PACKAGE FVII

DVALUATION FOEM

Please fill in the following form. Your coumments and

suggestions will be helpful to the writers in making lmprove-

ments in this package. This form must be turned in to your

instructer at the end of the course.

1.

2.

Is the materisl in this package clear and conclse? yes o

If not, what part was not clear?

What would you have changed about this instructional

package?

Do you like this approach to learuing? yes no

If your answer was ''mo" to #4, why not?

Could you have learned this material by some other means?
yes 10

If you answered "yes", suggest a more sultable manner.

Does this manner of learning take up too much of your
time? yes no

Please make any further suggestlons or comments:
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INSTRUCTIONAL PACKAGE #VIII

HOW TO CHZAT AT BADMINTON
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POPLC: IFCW TO CHEsT AT BADMINTION
PURPOSE: It has been said that the important thing about
participation, elther in athletics, or life itself, is not
so much Whether you win or lose, but rather how you "play
the game". For just a moment, let's examiune the other
side of the coin. Let's turn the saylug around, and
assume for the duration of this learning package that the
most important aspect of the "game" is winning. Sports-
manship, fair play, and consideration for the opponent
should not be valued as important facets of the game.
OBJECTIVE: Therefore, when you have successfully completed
this learning peckage you will be able to:

1. UWin almost every game in which you partlclpate.
2. Develop bad playing habiis.
3.

o it

"Cheat" in some way coua every point played.
In addition, you should have learned to make the

game generally unbearable for most opponents to the polut

- that they will not want to particlipate with you 1un this

or any other activity.

CLOTHING: During practice sessious, any type clothing may
be worn. However, 1%t 1s geunerally counceded, by experienced
players, that the most acceptable type clothing for tourna-
ment play is white. It has always been the standard dress
for all type racket sports. However, if you really want to
distract your opponent so that he 1s watchiung you, rather
than councentrating on his game, try wearlug some bright
color, or combination of colors. Polka dots, stripes, or

checks are excellent for winning a point now and theun.
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SELF TEST:
1. For tournament play, what color 1s most acceptable if

you really want to win?

You were correct if you said any color, or combinatlion
of ¢olors, other than white. White is an absolute "no-no"

for cheaters.

CATLING SHOTS: All fault shots should be called as qulckly
as possible., However, if you want to confuse your opponent,
wait until the very last second to tell him that you had

a sling, or a carry. This delay is perfect for your next
point. You still have your oppouent thinking about your
call, giving you an excellent opportunity to win a point.

To frustrate and confuse him completely, you should abso-
lutely never call a sling, or a carry, which you commit.
These are winning combinations that never fail.

SELF TE5T:

2, If you have a sling, or a carry, your "winning" response

is to:

Most people would say to call the fault lmmediately; of
course, they have never cheated before. If you are satls-
fied with your response to this question, continmne. If you
still are unsure as to how to win this point, reread and
answer the gquestion again.

If you want to shift the respounsibility of calling
fault shots, insist, emphatically, that you don't know
whether the shot was a fault or not. Continuwally making

the opponent call the shots relieves you of this responslbility
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and shif%s the burden of this pnase of the geme to your
opponent. He will probably not appreciate thils much, and
will become frustrated at your lack of responsibility. TYou
surely will win several points because of this tactic. Be
ﬁfepared at this phase of the game to receive some comments
from your oppounent. Be quick to remiund nim of his falent and
of your lack of experience; this will guiet your oppoaent
quickly, and will continue to add frustration and anxiety

to his game.

SELF TEST:

%. Whose responsibility is 1% to call fault shots?

Your answer 1s dependent upon your desire %0 win. It
generally 1s conceded that the person who committed the
fault has the responsibllity of calling the fault. If you
want to cheat, your answer should have been, "My opponent
nas the responsibility," or "I am just not skilled enough."”

Take your pick, and be satisgiied that your respoise
is designed to glve you an advan.age.

One sure way of causing an luteunse reaction 1s to con-
tinually insist that you are not sure of the call, and re-
quest a replay of the point. If, for example, your oppounent
places the shuttle on, or near, a line and you lnsist on a
replay when clearly the shuttle was in; you cause discour-
agement, and disappointment for your opponent. This 1s
particularly good if you are ia & close game, are fearful
of losing, or are iu need of something to break your opponent's

concentration. Follow this procedure often enough, and you

ars mavanteed a victory.
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SELR TEST:

4. Who is respounsible for calling & replay of a shot?

Your answer may have been that it depends on the
strength of your opponent's persounallty or his emotional

endurance.

CATLING THE SCORE: The server nas always been responsible
for calling the score of the game. Try calling the score
as a receiver. TIhis will anger the server, especlally if
vou call the wroug score =~ naturally to your good. This
will create an unpleasant discussion, and may add to your
point total.

Remember: NOT HOW YOU PLAY, BUT HOW MUCH YOU WIN BY.

SELF TEST:

5. As & recelver, one sure wWay of causing a server pro-

blems 1is to:

A coprect response was: To try calling an incorrect
score as often as possible. Continue Lf you were correct.

Reread, if you must.

MIXED DOUBLES: In playing mixed doubles, there are several
s tems that should be attended x5 which will enhance your
ability to win a point. To begln with, the lady 1s usually
awarded the first serve. Should you uot think your partner
capable of serving, Or playing the game, be thoughtful
enough to tell her that she is not needed, and asslgn her

a far corner of ‘the court to hide in. This may not directly

]
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agsgist you in winnlug a point, but you will be able to hit
the shuttle a few nore times yourself. Miyed doubles has
always been a galie for partners. 1f you try hard enough,
you probably will find 1% to be a2 singles gale, at least on
your side of the net.

So far as ithe women are concerned, one sure Way o
disgust your partner is to continually play in such a manner
as to show a lack of interest in learning the game. Serves
that are always 100 high or too low, poor placement of shots,
and inattention to the game, are always signs of & beginning
player. Serve 1t short and high, and let your partuer "eat
the bird" a few times; makes for great rapport.

SELF TEST:

6. TWho normally serves first, the man oOr woman?

7, How can you be least cooperative with your pariner

during mixed doubles?

You answered correctly if you 3aid that the woman
serves first. Also, you may be least cooperative by trying
tc play the entire game by yourself, and not glving your
pariner an opportunlty to nit the bird.

I1f you were correct, proceed to the remainder of the
package. If you missed, Or misunderstood, portions of the
information, reread the material. Hopefully, one time through

will be sufficlent.

WMOTIONAL OUTBURSTS: Should all else fail, one procedure
which completely destroys youlr opponent's abllity to con-

centrate on his game is a constant display of emotion on



T4

the court. Such activities as throwlag the racket and
abusive languege are very good for causing your oppounent
to lose control. Try hitting the floor with your racket,
or stomping on the flocor. If these activities do not glve
you a polnt, try lnteusifying these activities throughout
the game. Your opponent will appreciate this, and offer
to let you finish the game alone. Yhat better way to win.
A 1little hint; the racket throw, &aimed precisely, igs the
best measure of a 'winner”.

SELF TEST:

8. Wrat value, toward winning, do you see in throwing

your racket?

A correct answer again would be dependent upon your

desire to win.

WARM~UD SESSIONS: Most experienced players warm-up prior
to games, beginning with long, clear shots; then proceeding
to drop skots, aund drives later iu the warm-up period. It
is customary to keep the bird in play during these warm-up
sessions, with the bird hitting close to your oppounent. This
glves both of you ample time to move 1o various areas of
the court as you please. Quickly retrieving any blrds that
£a11 tu the floor speeds the warm-up Process. This entire
process presents a good opportunity for you to lonk av your
opponent’s shots and to learn his strengths and weaxnesses.
But remember the rule; win at all costs. During warm-

up sessions, try to tire your oppounent by constantly
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hitting the bird away from him. C(ause him to pick up

the bird frequently. If you retrieve a blrd that has fallen
in your court, hold it until he looks away, and then hit it
where he will have to stoop to pick 1t up. 411 these tactics
will give you a decided emotional edge when the game beglns
and will %tire your opponent tremendously prior to the start
of the game.

SELF TEST:

9, Where do most experienced players hit during warm-up

sessions?

10. Why have warm-up sessions?

You were correct if you said, various shots, almed
directly at your opponent. The reason for warm-up 1s not
only to aid you in gettling used %o the cour®t, but in detecting
weaknesses in your opponent's game. II you were correct,
proceed to the remainder of the cackage.

One aspect of badminten that Ifrustrates, and tends to
infuriate more than any other is the constant undirected
return of the shuttle when it falls to the floor after a
volley. ZExperlenced players do not make the opponent move
when returning the shuttle. ZInexperienced players, or play<rs
who directly wish to disturb thelr oppouent, have a tendency
to hit the bird away from the opponent so that 1t lands any-
where on the court. Remember, 1f you want to win badly
enough, never return & dropped shuttle directly %o your op~
ponent; make him walk to plck it up. What is even more

effective, 1s to have him walk to your side %0 pick up a bird.



76

i1. How do experienced players return a shuttle to thelr

opponents?

A correct answer i1s they return the shuttle directly to
their opponent without causing the opponent to move or plck
1t up. If you were correct, you are not a winner and prob-
ably most people would enjoy participating with you; try again.

One final item needs to be considered. At the con-
clusion of every game, never shake hands with your opponent,
nor tell him that you enjoyed the game because you, aud he,
probably didu't.

This package is not designed to take away the thrill of
competition, nor the desire to win. It has been so con-
structed as to emphasize that the desire to win need not bve
so predominate that all else is forgotten or dlsregarded.

When you have completed this learning packet, you
have successfully completed the elght instructional packages
in this booklet. You may want to review it from time to
time or refer to other reading lu the textbook in problem
areas to prepare yourself for the written test at the end

of the course.
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TR3TRAUCTIONAL PACKAGD #VIIX

~

LUATTON TOZM

;_'['a

BV

Please fill in the following form. Your comments and

suggestions will be helpful to the writers in making improve-

ments in this package. This form must be turned in to your

ingtructor at the end of the course.

1-

2.

Is the material in this package clear and concise? yes no

If not, what part was not clear?

What would you have changed about this lustructional

package?

Do you like this approach to learning? yes no

If your answer was "no" to #4, why not?

Could you have learned this material by some other means?

yes no

If you answered "yes", suggest a more sultable manner.

Does this manner of learning take up tcoo much of your
time. yes no

Please make any further suggestions or comments:
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