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CiHHARTHER O N I

INTRODUCTION

The neced for improvement in the field of vocational
education has become a high priority in recent years. During
the last decade numerous strides have been taken to assure
that teaching methods, procedures, and othcer activities all
point toward the quest of higher Tevels of learning by
students. Tcachers have had to find ways whereby they could
stay up-to-datce on tceaching methodoloyy in order to remain
accountable in todayh cducation.  Traimning programs called
fn-soeorvice oducat iton can be used guite offectively Lo keep
toeachers abreast on curvent Lrends and new developments on

voovreoale o7 oducat ton.,

Many odheat tonal ant horities foo! thal professional
arowt ! oand nocreased Leachor cowpetrence can be achieved through
Ghaitfut o and meaningfal o uasoe ol Tin-scorvice oducatl ton'. Propoer
IN-SerVvEc: Lralining prodrams can canse posh vy changes in the
feacher's attitudes and finally conbtribute to the betterment
0l the total oducational procosa.

Supcrvisory personnel have the responsibility ot planning,
organizing and cven pulting on in-scrvice programs, but some
problems exist that merit immediate attention. Thls respon-

sibility is not always carried out as it should be and in some



instances not at all, 1L teachers are going to improve,
then the supcervisory poersonncel ﬁust got busy and incite
the changes they are responsible for carrying out.

A great fact of concern is whether or not vocational
supervisors and tcachers have similar views as to the in-
service neceds. Poor communications and other reasons might
account for the holding of poorly orqganizoed and unmcaningful
in-service training secrvices.

Peter Oliva (1976) fecels that teachers should be pro-
vided the opportunity to increasc the knowledge they receive
and improve the skills they developoed in college and gain
new knowledge and develop new skil!lls Lo properly perform
their assignments. The perfecet teacher cannot be found:
therefore good inservice and oven pre-service arises as a

solution to 1this problem arca.



STATEMENT OF THE PROBLEM

The problem of this study was to determine what the
Chesapeake Public School vocational teachers feel arc in-
service needs that have a direct relationship to the teaching-
learning situation. The needs arce vital to the degree of
improvemenl of instruction and wmus! be deall with f improve-
ment i1s yoing to occur.

In som2 instances in-service needs arce not realized, and
in other situations they are recnanizad but no action is taken
to rectify the condition. The vocal.ional supcervisors, like
other supervisors, must assist the teacher in improving them-
selves or arrande sessions that provide training nceds for
1mprovemant.

Some ~ducators in vocational areas sce the need to im-
prove their in-service sessions while othors fee)l that pro-
visioens should b» made to hold classes that are convenient
for thom Lo attend. Whatoever the situation, it is the job
of the supervisor to detormine the 1n-servicee needs for the
teachers and to do whatever is neccossary Lo stimulate teachers

to develop professionally.



RESEARCIT QUESTIONS

The guestions presented here will give specific meaning

and direction to the problem under study. The data collected

in this study will provide answers to these research questions.

What is meant by in-service education?
Are supervisors aware of teacher in-service needs?

Who should arranyge in-service education sessions for
vocational teachcers?

What are the characteristics of an effective in-service
program?

What. part should the vocational tcacher play in the plan-
ning of an inservice program?

How should an in-service meeting be structured?

How arc need asscessmants determined for in-seorvice
presentations?

How 1ong should staff development plans be set up in
advancae



BACKGROUND AND SIGNIIFICANCE

The value of this study has become increasingly impor-
tant. Within the last ten years new developments in edu-
cation such as the use of behavioral objectives, standards
of quality and competency-based education have occurred.
With increascd duties being assianed to the teacher, at-
tending evening or night school 1o not always feasible,
therefore, in-service training i+= needed by instructional
personnel. Marks (1978) views 1n-service ceducation as a
necessity for all school personnel and should include activ-
itices that could assist them in growing professionally and
increasing in competence. The prodgrams must include recent
developments such as rescarch and advances in education and
must include all schoel personne! 'nput to obtain total co-
operation. The supervisor should attempt to create interest
and desire on the part of hig teachers for valuable personal
growth through in-service education.

Rlumherdy (1974F weite:s about Lhe supervisor-teacher re-
lationships and make: reference to this situation as a type
of "cold war." Adeguate means for helping teachers improve
is not always provided and supcrvisors are sometimes re-

reived with hostility during their visitations. If teachers



are to be made aware of their importance to the educationa’
system, the supervisor must exhaust his efforts to make
available all means for them to become better educators.
This will indicate to them the concern the supervisor has
for them and could also bring about communication that would
serve for better relationships betwecen both teacher and
supervisor and could cause a signiticantly positive change
in the instructional and learning processcs.

With the introduction of new prodgrams in education and
the necessity of more accountability, teachers and supervisors
must keep abreast of new advances in ceducation. The inservice
programs can be vaery valuable in keeping both parties aware
of currcent i1ssues affecting education.  This study will reveal
the need tor supervisors and teachers to establish better com-
munications in order to determine what common in-service needs
exist. Knowing what in-scrvice nceds are needed is not the
only solution to the problem.  The supcrvisor must also pre-
parce to prescent in-service program: that will meet the as=

sessed needs of the teachors under his Jeadership.

LIMITATIONS
This study has made the researcher aware of several limi-
tations which arce listed below.

1. Only a few vocaltional supervisors were surveyed due



to the small number employed in the school
systems involved in this study.

2. Vocational teachers from the various areas of
instruction may have different in-service pri-
orities, thougyh some will he the same.

3. The instrument used to collcect data from the
participants may not actually reveal all of the
in-service education needs of teachers.

4. Misconceptions of what in-scrvice coducation is
might cause problems in interpreting data from
this study.

ASSUMPTIONS
The following statements are assumed to be Lrue during

the time

1.

4.

PROCEDURE

this research study 1is being conducted.

The teacher and supervisor do not. always share
common views on in-service ceducation necds.

The teacher does not always have inpnt in in-
HGOYVICE Prograns .

I'n-service training is needed for al! teachers.

The vocational teacher has some specific in-
sorvice needs different from non-vocational
teachers.

Teachers and supoervisors need o work coopera-—
tavely to provide opportunities for professional
development and increased competence through the
use of in-sorvice educat ton.

0
ot

A random sampling of vocational teachers and sSup=2rvisors

will be surveyed through the use of a questionnaire in this



study. The population will consist of those educators from
the Chesapcake School System. The guestionnaire will require
responses to several statcements from which the data will be
obtained. Tabulations will be done in Chapter Four to show
the frequency and strength of each response concerning in-
service needs of the vocational teachers. The most freguent
needs will be identified and be made available to those in-

volved in this study.

DEFINITIONS OF TERMS
The following definitions will serve to make this study
more meaningful to those reviewing it.
I« Vocational education —-- fraining, experience that
provides knowledygn, skills and changes in attitudes
in voeational, technical disciplines such as In-
dustrial Arts, Business fiducation or Home FEconomics.
2. mupervisor -- an educational manager whose Jjob is
to provide radership, orofessional development,
ovaluat ton, and assistance to teachers for improve-
ment in the instructional process.
3. In-sorvice education —-— the training activities pro-
vided to the teacher during his actual employment

whereby he may improve himself or grow in instruc-

tional competence.



4. Vocational guidance -- the assistance or directional
help given to those students planning to make a
tocational career choice.

5. FEvaluation -- the procedures used to determine the
effectiveness of instruction (usually done by
supervisors and principals).

6. Technology -- the application of scientific princi-
ples in research design, development, production,

distribution or servicing in bringing about change.

SUMMARY

In this chapter the researcher has described the study in
brief form. Information on the in-service necds has been pre-
sented as scen by teachers and supervisors.

The problem of this study was to determine the in-service
needs of Chesapeake Public School vocational teachers and the
relevancy of such neceds to the teaching-decarning situation.

Tt is believed that teacher improvement and professional growth
should be cncouraged through informat ive in-dervice education.

The direction of this study has been established by means
of research gquestions. Throughout this study these guestions
will be answered and the value of this study will become

cevident .



Chapter One has established the need for this rescarch
and the results can be used toAprofit the vocational educator
and manager. ALl problems will not be solved in this study
but many will be understood from tho data given in subseguent
chapters.

Limitations on sampl.ing have been pointed oul to show
the readers of this study what has beon included and why
certaln results are evaident,

Some factors were agssumed to be true in this chapter and
have been 1Tisted in its content. Several factors are to
remain as they exist an that the situation may not have been
alterable. Si1x of these are listoed in this chapter in the
form of assumptions.

Supervisors and teachers have been asked fo respond to
the guestions sent out to obtain data pertinent for this study.
I'n whatever way these tLems arvre responded to the researcher
will interpret the recults,

Severat torms ar e Lwnded Yo oaqave arirect ousence to the
reader ot thts study . More informat ion will be supplied in
Chapter Two 1n the "Reveow of Literature” section, in Chapter
Three on "Mothods aud Procedures, " Chapter Your on "Research
Findings" and finally a total "Summary, Conclusion and Recom-

mendations” section will complete Chapter Five of this study.



CuAPTIBLR T W O

REVIEW OF LITERATURE

The problem of this study was to determine what the
Chesapeake Public School vocational teachers selected as
urgent in-service necds. A numerical and percentage comn-
parison was then made betbtween tho responses. Information
pertinent to this study will be provided in the following
parts of this scction to enhance the naningfulnnss of this
research study.

In-service aducation, staff development, continuous
education, and teachcer education are terms used when one's
attention 1s focused on assisting cedacators in improving
their present educational or instructional performance
levels. Improvement is a much needed accomplishment for
those why will be training students to meet the challenging
technological society which thoy will be matriculating in
upon completion of their educational pursuits. In-service
cducat ton when destaned and implemented skilifully has and
can continuc Lo provide opportunitics for teachers and admin-

istrative odacators to vastly improve their skills.

DEFINING (N-SERVICE EKEDUCATION

Harris and Bessenl (1969) cite that in-service education



s most often seen as distinctly different from pre-service

cducation since the time and ofder of its presentation also
differs. The two authors hold that in-service education is
uncommonly confused with supervision and a similar definition
needs to be presented to bring about a line of distinction
which is:

"In-service education is concerned with much more
limited tasks, namely the development of instruc-
tional staff members as professional practitioners,
in such ways as to have a recasonably diroct impact
upon the guality of instruction offercecd in the
school or college. It is the emphasis upon instruc-
tion which separates supoeorvision from many other
facets Ht the schonl operatron, but 1t 05 the
emphasis on the professional development of instruc-
Lional staff members as practitioncers which distine-
gnishes tn-sorvice oducation from the ltarger function
of the snstructional supervs .ion.”

Porter (1978) detines profesaional development in rela-
tion toe stuadent achievement as s

"A planned and organized effort to provide teachers
and other educational workers wiith the knowledge and
skitle necessary to tacilitate improved student
tearninag and per!ormance. it. should be clearly rec-
oanized that all vrofessional development and job
upgradine aetivitres are nol and should not be de-
signed to directly result in increased student
tearning and performance. Many programs will be
desiyned to provide a knowledge base as a first
stop in the implementing of improved instruction.”

Puce!l  (1979) answering the gquestion--"What is in-

service cducation?” roeplied:



"In-service education refers to educational activi-
ties cengaged in by praclticing professionals to
improve their professional competency. In-service
cducation may be formal or informal; may or may not
provide university credit; may or may not provide
licensure or relicensure credit; and may or may not
provide pay scale increments.”
HISTORICAL ANALYSIS OF IN-SERVICE FDUCATION
An analysis of where in-service cducation in Awmerica
has been can be depicted by asking the gquestion, "How do you
know where you've been and in what direction you are pointing?"
This analysis presumes that in-service education takes its
character from somz fundamental concepts about schooling,
learning and teaching, and human motivations and relation-
ships. BEdelfelt and lLawrence (19795) i1dentitfy 12 concepts that
have been historically important in shaping in-service edu-
cation. Their deep historical roots do remain forces with

which leaders 10 in-service education must be concerned.

1. The primary role of the school is the giving and
receaving of information.

. Loearning 1s the receiving of information to be
“tored and used later.

t. Cnrriculum and teaching are relatively fixed
elements 1n the school.

4. The main business of teacher education is the
gquest for mastery of some relatively stable sub-
jcct matters and methods of teaching.

5. ln-service education is training that is designed,
plannad, and conducted for the teacher by persons
in authority.



La

6. The central purpose of 1n-service cducation 1s the
remediation ol tecachers' deficiencies in subjoect
matter.

7. hLeadership 1s "dairection from above, " and motiva-
tion 15 "dircction from outside.

B Supervision s dragnosis, prescription, modeling,
inspection, and rating.

9. Peacher education mnm teachoer preparation institu-
Ltions and tcecacher cducation in schools are sepa-
rate and discontinuous processes.

Lo. inteliecctual teadership in goal setting and plan-—
ning Lor in-sorvice cducation appropriataely comes
rrom outside the school.

ibe  The teacher 14 a sole practitioner (rather than
a group membor il1nvolved in cooperative planning
of common goals and related actions) .

12. Prescraiptaive cesjaslation is an appropriate vehicle
For improving the qualily of teaching standards.

THE ROILE OF IN-SERVICE EDUCATION IN VOCATIONAI, EDUCATION

Whon in-service cducation programs are properly developed,
supervised and evaluated, cooperative vocational education
staff grow professionaliy. Effecctive in-service educational
program wili depend on external and internal factors relating
to the cooperative vocational cducation program operation.

In discussing vocational cducation staff development,

Bvans (1970) points out that:

The most effective pattern of i1n-service coducation is

one which involves employment of the toeacher for 12 months



with summer devoted to building strengths and remedying
weaknesses.  Depending upon the long-term professional devel
opment plan which has been prepared for cach teacher, summers
may be spent in employment, in curriculum development, in
further education or in a variety of other needed activities.

"In-service education and continuing education are

proposed to provide counselor: and other cducation

personnel with the neceded compotoncies. In-service
education that usces the competency-hbased module

approach can be an coffective method to develop these

competencies, and thus can ensure the development

and delivery of beneficial carcer guidance experiences

to all persons.”

Carccor quidance and counseling in future yvears will be
operating with reduced mumbers of nersonnel, some of which
are trained o in-service programs.  According to Hohenshil
and Ryan (19/77) many positions wil! be filled by persons al-
roady employed,  This wi!! reaurre currently employed guidance
personne! Lo become compotent enough to perform required
functions 1n counseling. A progran of well designed in-
service and continuing odacaltion training programs are needed
to reach a h+-ah lavel ot competoency. Tn> authors cite that
1n order to »lan and hold an rn-servieo training prodram, an
organized comprehensive plan for the career guidance is of
utmost importance. Most teacher training programs do not

prepare their cliemtele for such career guidance programs,

therefore supervisors and area universities must hold in-



service prodrams to prepare their teachers to meet the chal-
lenges that develop in the area of guidance.

The solution to the problem stated in the precediny para-
graph was subnuatted by Hohenshil and Ryan (1977).

in Onio tne Department of Carcer Development Services
started a program to auprove carcer guidance. The committee
set out to identify those needs that werec vital to the pro-
gram along with educational needs, program development needs
and an evaluation plan.

Shylo (1979) obscrves apprehensiveness in many teachers
involved in developing the student's self-concept. She states
that some felt too i1nadequate to design the program for their
students. The committee proposed hosting an all-day teacher
in-service seminar that would assist in developing a positive
self-concept in instructors and administrators, and providing
knowledge on methods and procedures for improving the self-
concepts of atudents. She noted specifically that:

"The staff development seminar proved to be the

impetus the carcoer development program needed

to really start moving."

IN-SERVICE EDUCATION: WHOSE RESPONSIBILITY?
Porter (1978) states that most school board officials

recognize the importance of improving those teachers already



employed rather than hire new ones. Hiring new personnel
would not solve the problem of improving teacher competence.
Continuous retraining of teachers and all school personnel to
maintain and to develop their maximum degree of skillfulness
should and must become an cducational priority of the school
districts. To accomnplish this the staote educational agencies
will take a more important role in developing appropriate and
effective in-service education programs. Je further states
they will advocate:

1. State and federal fundinag for proygrams designed
and implemented at the district level to meet
locally identified needs.

2. ixtensive classroom teacher involvement in all
aspects of in-scrvice program planning and
evaluation.

3. A rational program development process which will
link staff needs o student achievement needs,
and increase the atilization of existing training
program.

4. Improved coordination of the many funding sources
instrtutional resources, and approaches to in-
service educat ion operating independently in
distriet,

Reports point to the inability of colleges and universi-

ties to produce dqualiticed and certiticed educators on all
levels., Jones (1974) 1istad Dr. Dewey Adams '  rosponse to

this matter by stating the faive responsibilities of teacher

oducation colleges and universities as undergraduate education,



graduate oducation, itn-scervice education, research, and fac-
ulty development.

"Current planning requires an assessment of vocational
education professional manpower needs. Professional
technological progress dictates a revitalization and
expansion of preservice programs in all vocational
content areas. Priorities must be given to professional
development programs in the area of vocational education
for the disadvantaged and handicapped.”

According to research done by Adamsky (1979) many colleges

provide a bachelor's deygree to students who have completed
four years of college. These programs asually provide a bal-
ance of general and specific professional educalion courses.
Many find themselves lacking in compoetence in some area and
resort to in-service education training course: to improve

their professional competence. lle advocates rosearch efforts

to determine which functiions ot the teachoer education programs

can best be gaven by schools, industry or state departments of

education.
"In answering the question who should provide in-service
educat ion,"' Pucel (1979) wtates:

"The delavery of in-service oducation to meet in-
dividual, institutional, and licensure renewal
needs can be provided through a variety of sources
including, but not limited to, teacher education
tnstitutions, industry, private firms, local edu-
cation agencies, professional associations, and
the state department of education.”

The theory that vocational teachers know how and what to



do and that itnsufficient funds ig their only limitation is an
crrant assumption. Schacfer and Moss (1978) say that voca-
tional education should continue sceking newer and better ways
of doing what they do. Vocational cducation is no less a part
of society than other disciplines arc and should receive equal
attention as others do.

The primary purposce of training institutions i1s to initi-
ate new ideas and to identify, organizce, and interpret ideas
and idcals of authoritics in other arcas that might incite
improvemaent of current practice in vocational oeducation.

Moss (1978) finds that profesaional deve'!opment through
instructional programs must be of high qua’ ity 1t teachers,
leadership personnel and the promotion of vrofessional com-
petence of those in the ficld wili result.

The task of supplying top quality pre-service and in-
service programs demand th~ attention of many adencies, insti-
tutions and professional organizations.

Schaetor and Moss (19782 ~onae”aded thais topie with the
followling remark:

"Tn-service education of teachers also places a

legitimate demand upon the resources of university-

1)c1;4c-ni programs . Solf-ronewo !l and rejuvenation of

those who make up the profession, whether in herms

of credit-bearing or non-crod i bearing experiences,

are cssential to the continuous improvement of prac-

tice 'n th: field and must be representative of the
highest guality instruction the university has to offen”



For many new vocational instructors, survival through
the first few days of school will determine their longevity
in the profession. Adelman (1979) calls the first year of
teaching a struggle for any new teacher, especially those who
come from a job in business or industry. The usual approach
1s to set up a program of in-service training courses. These
programs are designed to help beginning tcachers develop the
skills they need to get the year started successfully and to
meetlt the needs of each student regardless of mental or physical
ability; however, a major problem in the education of handi-
capped youth is the inappropriately trained personnel. Those
who teach these students neced training in both vocational and
special education.

According to the National Association of State Board of
Education (NASBE) pilot project (1979) on the current status
of handicapped students in vocational education, it was deter-
mined Lhat most states do not reduire teachers to be certified
in both arcas. The association roport. recommended that states
revise their certification requirement:s so that personnel hired
would possess specific competency levels to provide appropriate
t.raining for the hand: . apped youth they teach. NASBE further
suggests that teacher ocducation institutions assist in pro-

viding the appropriate special and vocational education for

both undergraduate and graduate students in vocational



education.
"Vocational education, job training and job place-
ment represent the next major frontier in special
education and suggests in-service training for
spacial and vocational educators, adult and physical
educators and teachers of English as a second lang-

age to aid them in preparingj vocational programs for
the handicapped.”

IN-SERVICE EDUCATION FOR TMPROVING VOCATLONAS, FEDUCATION
INSTRUCTION

BEducators who wish to improve the quality of instruction
must devote full attention to the most current and best know-
ledge, makina use of advanced technological changes in devel-
oping marketable skills. The vocational teacher's world is
changing to a more complex one with more demands and restraints
upon it. Interaction with individual students and groups with
parents, dgreatly affected the vocational classroom atmosphere.
This brings about the nced for educational personnel in voca-
tional education to acquire increased competence in inter-
personal relationships.

Cross (19R80) indicates that in-service education programs
sponsored under the BEducation Professions Development Act
(EPDA) reveals pertinent data concerning teachers as change
alents.  Those who pari icipated an the prodgram cventually
recalized they had experienced values clarification techniques

through the in-service institute.



Instruction becomes effective when the cducators partici.-
pate in the pre-service and in-service education program.
Gaining knowledge and learning greatly apply to the vocational
education teacher as well as to all segments of the population

Barlow (1974) commenting on teacher education writes that:

Completion of a prescribed teacher education program

may heo adequate for the initial years of teaching,

but. the process of continuous refinement in teaching

skalts and subject content expertise 1s endless.

The practice of holding one day a week of teacher's

meet.ings once a yvear is, in most cascs inadequate as

a meaningful pattern for in-service education.

Teachers need to have opportunitics to participate

in readily available, goal-centered, Ln-scrvice pro-

grams that. are designed to have all participants

achicve identifiable end results .

If poor instruction is going to be lessencd then teachers
cannot be left isolated, but must bacome involved in regularly
scheduled in-service activities of ~ducational value that
benefit teachers and students.

The neced to train cducators already certificd in an area
ot vocat ional education is becoming a necessity.  In his ad-
dress to the Parsonne! Development section of the New Related
Services Division, Brickell (1977) recognizes the need to
train instructional pcersonnel, program directors new on the
job, and other professionals if they are required to have

knowledge 1n arcas they don't possess. These persons are all

candidates for programs of in-service to assist them in
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developing necessary competencies to perform their dutios.

It 1s becoming apparent morce now than before that improve-
ment in education 1s an essential one. ALl lTovelis of educa-
tional agencies have sponsored extensive experaimantation suach
as resecarch and development «centors, lab:s, curiyiculun packageos,
workshops and staff deverlopment actaivities. Mann (1979) statos
that an evaluation has boon made ot Lhe provioas actavitioo
and through summative action the data reveaicd pow Jittis of
the reforms recomnmended have been achieved. e oxplains Lhat:

"Most cducators real tze thalt the amount and pace of

change have fallen far short of inittial oxpectations,

that designing, and disseminalting changce 1+ not uple -

menting cnange. Whal happens 1nside the sohood, al

the scrvice delivery fevel, s absolutcely roiarnd Lo

our success or fairlure, yvel the gap in our gnowlaodge

about 1mplementing change 1s formidable. 'Thiis hias pro-

found implications for how we need to think about in-
service cducation programs."

Imptications arce given from Mann's (1979) book that cousrd
be ‘useful fFfor vocational cducation since many school districts
have redesigned Lhe provisions of vocational programs. School
districts now require vocational programs to equip students
with salable skills for the job entry level. In-service edu-
cation provides the opportunity for teachers to become quali-

fied in those areas of competence where they may be lacking.

In Agricultural Education there is need for change in the

training programs now being offered. 1in order to train personnel



to function in present day agricultural areas, Thompson (1977)
reva2als the need to develop sﬁrong in-service training
programs. Alternative programs and diversified methods of
in-service education need to b2 made available and accessible

to teachers and graduates.



SUMMARY

In-service education is needed by all personnel involved
in the educational process of today. With proper leadership,
teacher-administrator participation and careful necds assess-
ments evaluations made, these training program can be successful
in causing increased level of cducational instruction levels.

Less than enough rcescarch has been done directly on the
needs asscssment  of vocational educators, however, enough
has been given to assislt those in charge of in-srvice
training to gain a new inspiration to provide appropriate and
meaningful knowledge to their personnel to upgrade classroom
instruction. This instruction yoes further than simply pre-
senting instructional content, thercefore in-service in these
unclear areas can encourage student adjyustmant and enhance the
learning process.

The skillful hand!ing of in-service programs, sufficient
funding and total participation can produce desired changes
that are needful in today's education industry.

Following this chapter will be Chapter Three which in-
cludes the Methodology and Procedural Techniques used by this

researcher.



CHAPTUER T HRFE E

METHODS AND PROCEDURES

INTRODUCTION

This study was conducted to identify the in-service educa-
tion needs of vocational teachers in the Chesapcake Junior and
Senior High Schools. The results of this wtady can serve to
assist local school boards, colledes and universities in pro-
viding types and quality of in-service education programs that
could increase the effectiveness of the tecacher and the com-
plete parameter of an instructional program. This chapter will
provide information on the research method used, population,
instrumentation, field survey, and statistical information

cmployed in this study.

DESCRIPTION OF RESEARCH METHODOLOGY

The researcher followed the procedure of obtaining per-
mission to conduct the study from the school systems involved.
Having obtained permission, guestionnaires, a cover letter,
and a stamp-addressed envelope were mailed to the subjects o
be surveyed. The subjects were asked to respond within two
weeks upon receiving the questionnaire. Those not responding
by this assigned date were mailed a follow-up tettexr and a

sceond copy of the questionnaire.



PILOT STULY,/JURY APPROVAL

The rescarcher reviewed similar studies relevant to the
topic of in-service needs for vocational teachers before
developing the gquestionnaire used in this study. A similar
questionnaire was then constructed and given to vocational
teachers. The results tabulated revealed that Lhis survey
instrument is a satisfactory device for collecting data for

studies of this particular design.

RESEARCH DESIGN AND INSTRUMENTATION

The questionnairc was developed with the assistance of
Dr. David I. Joyner and br. John Ritz. Mr. Robert Head and
Ms ., Martha Johnson, both candidates for ithe doctoral degree,
al=o rendered suggestions of great value. Fach of the above
authoritic: gave suggestions as to the construction of the
quest ionnacre and agread that Lhe items used could elicit
1 he respon oo necessary to cdent ity the in-service needs and
Fhe atrongth of oach regsponse.,

The Lokoert Scale wan the techrnaigue used in rating the
respondents strongth of response as presented by John W, Best
in his book, Research in Rducation. The vespondent was to
respond to tho list ot 1lems by (SA) strongly agrec, (A) agreco,

(U) undecidoed, (D) disagree and (8D) strongly disagrece. The



employment. of this rating technique will carry more meaning-
fulness than a simple yes-no type response used in similar
instruments.

The questionnaire consists of twenty-three (23) items
with space to write in two additionral in—-service needs at the
ond of the already identified 30, 'The respondents were all
immformed that. any data provided would be totally confidential.
The general onformation found in parts one and two will serve
.

0 assist Lhe researchor in cateqgnrizing the responses supplied

by thosc involved in this study.,

POPULATTON AND FPYRLD o <UPIpy

Vocat iona !l teachers from the e rness Bducation, Home
soonomies,  [ndustrial Arte and Trade and Industrial disciplines
conprise the population of this stady . These areas are more
clogsely reltaltad vocatronnl discip!ines than many of the other
araeas of skady,

The Tidewater arca school systems of Norfolk, Chesapeake,
Virgaonra Beach, suffolk, and Portsmouth were seclected for this
study.  Permission was denied from the Virginia Beach School
vocational dircctors because a similar study had previously
been conducted. No communicotion was received from the soffolk

Jity Sehoo) System after two attempts were made Lo get per-

mission. Pormission was finally granted from the Norfolk City



School bystem but much too late

29

to complete the research for

this study.  In as wuch as permicsion was denied by one school
system, another was Jate n rocoonding, and one school system
failed to respond, the vresearcher was advised to concentrate
on data 1re - the Chosapeake Pub? srthool System.  Dr. Prince
Parham s.ongoected Fral torms b et to the principals and have
Lhem distry «hot e Fhe guostironnatre te the teachers in order to
receive v rriphery o number Of  roenoare e, Folltowing his advice
1 chose Chesaseake School System to colloct this data.
STATTSTITNL PROCEDURE

The vesearcher soent o total of 06 vt ionnaires to the
vouvalronal Leacher: caployod v the caty of Cheosapeake.  Uach
nINIor or centor high orvincipal was osent cnouvah copiles o
accomodat o g vocat tonal teachores Phe praoacipat oo cach
tocal sohoot was to Jdhratrabute the instruments and return
thom to L rescarcher .  Juncorx and zartor h.gh schools were

usad for ctratificat ton purposcs and Lo orionre A hidher dedaree
ol vaiidity from the results oblained.,  The data was then
tabulatoa for cach item Misted o the que=lionnaire and charted
by percontages for clarity.  The charte witl bhe further

“

axpanded an Chapter Your

oantatod

"Wandings .



SUMMARY

Thoe Third Chapter of this study was an explanation of the
methods and procedures used Lo conduct this study. A brief
introduct ion Lo the study was presented along with a descrip-
tion of 1 1e research method used. The pirlot study was given

for validation and a jury approval was included. The research

degiyn wa: fizcussed togothey with the instrumentation fol-

lowed by _bho populat.ion, the fField of study and a brief sec-

tion of the =tudy. This information will be given more meaning

through the inrerpretat cons of the tabulated data in Chapter

Four of this research siody.



L A A N L L OO R S0 YU R
FANDINGS

INTRODUCT TON

The  urpose of this regearsh stady was to determine the
in-service ocdacation necds of vocat conal teachers in the city
aob Theesapeak o,

The rastroument. gased on obtaining data was o questionnaire
consbine b three parts . Part ' owas designed to gather in-
toymation oo the roaspondento abtatas, grade tnauaht, teaching
Axpeewence,  atobect fauaht o and position held.  Part [T was
Vatied Tno-orvice edaoation responsibility which required the
opondoersd oo chooss o response and rate cach. Part IIX
v daded went e bnreco questions relating to in-service needs
Loowhieeh capondent o alaeo chose rasponses and rated cach.

Pora o s o was orantad by Lhe rescarch department of
Chasapoats © conduct the research using vocational cducat ion
teachers crypioyed in this system.  The rescarcoh was conduct od
+ hrrough veoojemaor hooah and high school principals. Ninoety
vocar ceny L dueators recorved questionnaires and sixty-seven
volatrned Lhe rueslaonnaires to the researcher. A responsoe
ved acr of cvonly—foar wercent (74%4) was arvaived at once the

caton b o waos comp bt od,



ANALYS TS OF DATA
Divection was given o tais ctudy through the use of

3

rescar-sh o guestions.  Bight Yisted in Chapter One were:

1. What is meanl by ‘n-servece coducation?

. who should arrange In-geryv oo oducat ton sSessions
tor vocational teachers?

4. What are the character ot 2o of an effactive in-
SOTVLCe DEoYram:

Be Whal vart should Lhe crocat ronal Leacher play in
oo nlanntng of an inoserv: oo progean’?

¢ How chould an in-service mecoting be structured?

o Are supervisors aware of foacher wn-service needs?

7 How are neod aswsogssment s determined for in-service

Dyogentat ron o0

¢ How long should statf developnent oplans be set up
1o advances

The dala compiled in the previous chapters of this study

faVe Answoey ot hese questionsa ., “hig rhapter also provides

answers to Fhoge guostions and makeo nse of seven tables to

furthaor oxplain each,



Table T @hows the junior high and high schools in Che-a-

paeake that were contacted during this study. The total num-
ber of vocational teachers contacted were ninety. Sixty-
soven were rceturned {for a 74% vrate of return. High school
vocational teachers roturned at o vaie of 707 while junior

higly feachers returned 1 he guestionnaives at a rote of 90%.

TARL ]

{
!
|
|

!
t

|
|
l
|

' CHESAPEAKE SCHOOLS PARTICTPATTON RETURN RATTINGS
ON SURVEY

Hegh Schools Ne o Distribuled No. Returned
Chosapeake Meobnical Contoer 20 12
Do Trook 10 10
roat Bridoe Lo IS
Hncian River o 10
O car smaet n 0 0
!WC":!* arn 3 ansh 10 9
ﬁ Juncor gt Sohoot:
; o - S _ . S
;'('1,"‘.1_1‘ t.wood 1 0
;chp Croeek r 5
iGreat. Bridac A 4
1! adran River 4 4
PPy et L 2 2
Meﬁtern Branch 4 3 |
- - U

High School Roturn Porcentage —- 70%
Junioxr Iigh School Return Percentage -- 90%
Total Sent. -- 90
Total Returned -- 67

Total Percentage -- 74
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table T o andacates hoooor aioarmation on the respondents

¥

peditat stotas s This dota o vovea’ Phat one supoervisor, no

icipats, caxty-Five teachoers and one other responded to

rvey o f those rosponding, Toor were first-ycar teachers

Ewenty -aw hod between seven and fwe teo yvears ol experience

e

weerno v o-baroe had aoght b o oy more years.  No o oelementary

Loachors wen ‘netuded in the curvey,  Twenty junior high,

forty-fivc »abh . chonl ond one otaer oducal or rosponded.  Four-

! Ve
e

Pasanae, o foacihers, ©on Sone coonomies teachoers, twenty-
t

ndust e s arts Poachers arnd noaetoen other vocatiaional

Lors rot o ned theor Sorvveye . fraple I nrovides per-

cemtages for 2 e yoagnonane b geson ol horot

TASLE T1

LEEPONDENTS INDTVIDUA® TATUS

Indicale ~our pregsent position “n Vocot.unal Bducat ion

‘a) suncr. o P princivaol ¢}V teachor 13} othoer
' 1 e K

3 i

Pndiearo o total voare ol ceampltoymont an Vooal ponad

faY tarst yoar (iyv 2 - 7 oY 7 - 12 (y 10 4
" "y [ )

Ba] .- P

indicate the level on which yon now work.,

(a) olementary (b r. hiagh o) hgh e ()tl?(""?
O 20 T i

.

Indicate your arca ol Vocationoa! Fducatron,

(a) Business (L)Y Home Tic. i) Lnd. | Arts () o%}(l‘(r
| e 2 ;



Table IIT provides percaentarer (or the responses on the

individual status of 1he respondonts on the survey. Ninety-

seven percent of the rvespondents yore teachers.

TARLE TLT

RESPONDENTS TNDIVIDUAT. STATOC PN PRRCENTAGES (%)

1. Indicat. your preocont poe -t con on Vocot tonal Education

Suapervisor Principal Teae er List Other
1/ (- Gy 1

2. TIndicadc the totar yoars of cmplovment in Vocat tonal
fidueat tos .

Farast ssear Twe Soven oven - Twelve  Ten or above
0 ry I 34K,
i tndieat. Cac lovel on which you now work,
Bl emeant g Py g igb Schoo! Other
0 ) YA 1
A Ind: oo vour area of vocat:iona! SBducataion.
Bipe -ty o Some . i, Arte Other

- Lo o 20



Table Vo oot aine

;o lart

respondoent s wer. Lo hHoe

gquestions conta,ned hore,
enumerataed o th table

The most outstandinag rosponses

boards shoultd prov: 4o

visors should sot up 1n-serv.ce
should not be respons ibte

colleges arui aniversil o

For toeacher s Ay, and

select

P - BOUVLECe

TN-S¢ertrree

teachers and administ rator:

Ltagns For the vegsponesosy

|

[STATRMENT | CTRONGLY
INUMBER  AGREE
| )
; One N
SO I
i iy o 4
! "onr | S0
B : A0

|
H
|
i
i

and

Coyr

chould

A

l istoed

Appendix

for further

ratoe

show here t

PrLGYAms

R AR EAIS

horo .

TABLE LV

NGREE
2

SO

_ UNDECLDED

10y

vrovide

cducation

RO QIS

hat

clarification

1

Il of the gquestionnaire.

ocal school

{SAY, the

f8AY,

should

e Jucat Lon

The

five answers to the

B gives the statements

purposes.

super-

teachers

DISAGREL
4+ DISAGREL

6

J1

6

IN-“HRVICF EDUCATION RESPONSTBTLTTY RESPONSES

(D),

(Mable V gives percen—

{

¥
{ A
!
§
! 1
i 0
‘ !
: M)
'

local

"n-service education

involve both

7l
!
}

I STRONGLY !
 DISAGRE]

¢
Al

o



Part III of this queogtionnaire consists of items dea!l i
with four categories. Questions one, two, three, nine, soven
teen and eighteen arec all relevant to providing the student
with guidance. These were two hundred twenty-six responses
under the "adree" column ranking it third (averaged) amonyg thoe
categories of this questionnaire. One hindred eighty-three
aygreed lo gquestions thirteen, fourteen, nincteen and twenty.
This group was ranked sccond (av) in the gnest itonnaire and
related to lTaboratory and material management. One hundred
Fhirty resvonses wore recorded for this agronp which concerned
srofegssionnl development. A fourth place ranking wndicated
Lhat vocatl «onal educators €ail to recognize in-service train-
g as a high oriority for profescional development.. (See

Tahle VIV,

TARLE V

ThN-SERVICE EDJCATION RESPONSIBTHLITY

|sTATEMENT | srRONGLY S 1 1 STRONGIV!
- NUMBER , AGRER O AGREED L CNDECTDED ¢ DISAGREE | DISAGREE
: . ; t
X i ' t }
‘I One a4 b 33 oo an | 6% i
i i ; | \ i
{ i . ! ~ ? ‘ i |
i Two 34, ; A3 e j T, : 1% |
| | | 5 % |
i Three ; O RO /. ; A4, | 14, .
i | | i : i ]
i ‘ ! ' | ‘l
| Four ! 27 L 36w | 14, 9% { ax |
i H i
| | | . |
I Five ; 6O0% 23% ! 6% : 0% | 0% l
| i
R S S N o N |




TARLE VI
RESPONS & TABULATEI . WROM THE "AGREE" COLUMN OF TIE
FOUR CATEGORIFES OF QUESTIONS
e | e e
IQUESTION |, 5TUHIPNT LAB & MATERIAL | PROFESSIONAL
t . 1
| NUMBER | GUIDANCE | INSTRUCTTON MANAGEMENT | DIVELOPMENT
i | ! | :
b e e e } e e e e e o et e e L e e e o e e
I i r— .
. i
2 ‘ 400 : :
i | ' i i
L3 z 9 ~
l i |
| 4 ! ‘ i3 { (
l 5 { : 30) g ’
i 6 i : 3 | \
| ! ! \ ] t
| 7 ! ' 36 | '
| 3] { i 8 : ;
P9 ! ¥ f ! |
10 ? ’ : 37
o - \ 3 ) {
o1 | | 4l ) !
I .- i . | t
! 1.2 | | (IR :
! 7 - ¢ i 20
13 ! i ‘ 2
I 14 ! ! 39 !
I s i i 1 10 ‘
| - ! ) , | '
16 i ! 24 | :
|7 IS | | 3
P8 £ ‘ | i
| 19 ﬁ } 19 ;
L 20 ! ! 44 f‘
P21 ! , ! 36
|22 | ' } E 3
P23 ' ' ! ’ 30
! ’ i | ;
I ' 1 v
U [ - [OOSR WSS — b - - -
| i 1 !
| { I
ITOTAL ; 220 24 l 180 I‘ 130
IAVERAGFE. 7 .6 1501 ! 36, A 2.
IRANK | et Thircd { Second Fourth
| b o e S

i

|
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Tabhle VI gives Lhe respon: ¢ and a numerical breakdown
respondents ' choices for vtarlt 0L of Lihe gquestionnaire.
Questions numboexr nine (42 - agreod:, number otoven (41 agreed),
numbery Fbwelve (47 agreced? and munboer dwenty 2424 agreoed) indi-
cate gsome of the basic in-scrvice nceds tLhat ~ontld be included
tac Leachong-lcarning sibuo -

o vocatroenal programs to o imyirone
toon tromendously.  Saix wribtton on necds /Nunboer Z24% were

ated *n teacher liability and related rosponsibility and
related to

70
oo pther in-scervice need writton in (Number 265)
v writing of proposals for vocational toacher 5. Table VIUL
I further give a breakdown of the responies
c percent agas) o Chapler Wive will aave the + nalb summary,
onclustons drawn and roecommendat rons for thee - tudy.

toothe quest ions



QUESTION
NUMBER

B T

16
17

1
19
20
21

27
24

STRONGLY

ARV
22
RES

AR

TABLE

PART 111

RESPONS IS
T
! |

i
!
ANGRERE :
-
|
' {(\ t
1 41 |
1 |
i i |
i i
) b :
C30 :
Lo |
1 \ i
' BER i
bR !
i 4_) E
3 :
) I |
o4l !
| 4 1 f
20 :
! SOy i
' !
| V4 .
T !
} xl(% i
‘ . ;
S f
: 30 !
oA !
: v !
: RE) .
. 1 i
1
; 0
|

[ UNDECTD D

e e

OF QUESTTONNATRE
TO QUESTTONS

e e _._‘,_ - -

e e e
i H
! } STRONGLY
{DISAGREE | DISAGRER
! |
e et et e e
i 1
€ 10 ! 1
i 9 z 1
! A 2 0
1 a L 1
i 9 } 2
2 f 1
' 2 ; 2
1 ‘/y E 2
0 3
f 5 5
. _) § ()
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7 ¥ \ 1
) 10 ) 1
| 16 j 1
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- | 0
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TABLE VIII

PART IITI OF QUESTIONNAIRE

RESPONS ES
STRONGLY
QUESTION AGREE AGRER

1 17 o

2 1a 4

3 17 8

4 10 49

[N 382 4.4

6 19 8

7 e H 3

3 29 97

e} 14 (!
10 22 A0
11 {4 0!
12 L6 4
173 RAN A3
14 [ s
145 2 A8
16 s 42
17 2 e
18 29 52
19 L2 N
20 ta L
21 3% 33
22 39 49
23 ALY 4%
24 o WRITTE NS
245 P WRTTLLOING

TO QUESTIONS IN PERCENTAGES

STRONGLY
UNDECTDED DISAGREE DISAGREE

/ 1a 1
2 12 1
¢ 12 1
! G 0
A 7 1
12 13 3
4 3 1
K| 3 3
<) 6 3
[ 11 4
/ 7 3
L 3 0
T, 10 ¢
0 13 I
O 1a ]
4 24 1
[ 22 a4
1§ A~ 1
13 9 0
7 7 0
f ; 0
! 2! 0
1 s 0

TEACHER L, TARTLITY O
PROPOSALT, WRITING !



CHAPTER 1TV E

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The purpose of this study was to determine the in-
service needs of vocational education teachers in the city
of Chesapeake. This study also attempts to assist voca-
tional administrators (supervisors) with some direction to
pursue in the development of their instructional personnel.

The rescarch questions answered by this study are as
follows:

1. What is in-service education?

2. Are supervisors aware of teacher in-service needs?

3. Who should arrange in-scrvice education sessions
for vocational teacherxrs?

4. What are the characteristics of an offective in-
service program?

v.  What part should the teacher play in planning in-
SOrVICe programs?

6.  Htow should in-scrvice mectings be structured?

7. low are need assessments detormined for in-service
prosentations?

. How long should staff development plang be set-up
in advance?

A quest ionnaire consisting of throe parts was designed
and sent to vocational teachers at the high schools and junior

high schools in Chesapeake. The principals distributed the



questionnaires and returned sixty-seven of the ninety gsent
out for a 74y survey response. Part One of the survey was
titled "Individual Status"”, Part Two, "In-Service Responsi-
bility", and Part Three, "In-Service Needs Assessments for
Vocational Fducators" (23 questions) a space for write-ins
was provided at the end of the twenty-three questions. The
participant was instructed to circle one of the five pos-
sible ratings for cach of the gquestions listed and those
written in.

Upon recciving the gquestionnaires, the rescarcher tabu-
lated the responses by numbers of schools returning and per-
centages or response from high and jnnmior high schools. The
three parts of the survey were tabulated by numbers of
responses 1o cach item and a percentage was also calculated.

Table VI revealed major findings which were determined
by the categorization ot the constituents of Part Three of the

survey Jquoe-stinonnalre.,



CONCLUS IONS

The results of the data collected and treated i1n this

survey reveals:

1.

e
.

3

In-service needs are deemed from high to low in the

area of providing student guidance, lab and material
management, instruction and professional development
in this order of importance.

The vocational educators strongly agree that the
school boards should sponsor in-service education.

They agree that supervisors and teachers should be
responsible for in-service education.

Local universities and colleges should contribute toward
providing teachers with in-service opportunities.

The one most important in-service need most often agreed
with concerned management of supplies and instructional
material used in the various vocational laboratories.
Vocational educators desire in-service training on teacher

Tiability and proposal writing (as indicated by written-
N responses) .

RECOMMENDATIONS

The wr tter of this rescarch recommends the following

procedure be undertaken in the city of Chesapeake.

[

Iln-service training on management of materials and
supplies be set as a priority for vocational teachers.

Supervisors and teachers should sponsor and produce
effective in-service prodrams.

Periodic circulation of questionnaires to identify
vocational teachers' in~-service needs.



4. Replication of this study to include:

a. separation of junior high and high school teachers
responses

b. separate this study by departments

c. use of more questions on proesent provisions for
teacher in-service education

In addition to the preceding <suggestions, closer articu-
lation between school board ofticials and vocational per-
sonnel on the college and universaty level would greatly
serve to improve iln-scervice educat ion for vocational edu-

cat.ion teachers.
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APPENDTX A

March 31, 1981

Dear

I am conducting a rescarch study to determine the in-
service needs of vocational oduacators in the Tidewater area.
This is in partial falfillment of the Master's Degree in
Vocational-Technical FPducation at O1ld Dominion University.

I would 1like to involve the vocat iona! ceducators in the
e Public Schools in this
study.

I am requesting vour permission to conduct this study.
1t additional information s necessary, please inform me
immediately in order that | may contact those to be surveyed
for this study. is the date
Fhat T will o needing velturns on this survey guestionnaire.

Sincerely yours,
Grover T, Bure, Jr.
Graduate Student

O1d Dominion University
Deep Creck Junior High School

Dr. D. I. Joyner, Advisor
01ld Dominion University

helosuare



APPENDIX B

VOCATIONAL EDUCATORS IN-SERVICE NEEDS ASSESSMENT QUESTIONNALRE

The following statements include possible in-service
needs for vocational cducators. The purpose of this ques-
tionnaire is to identify the in-service needs of vocational
educators. The following statements below include some of
the many in-servire needs of vocational educators already
identified. Please utilize the following technigque for re-
sponding to Lhe items listed and any Lhat you might. write 1in
the space provided at the end of this instrument.

RESPONSE THECHNIQUE

{fa) Strongly Agree (SA)
(b} Agrec (A)
{c) Undecided (V)
(d) Disaygrec (1)
le) Strongly Disagree (SD)

PART T : INDIVIDUATL, STATUS

1. Indicate your present position in Vocational Fducation.
(a) supervisor (b)) principal (c¢) teacher (d) lList other

2. Indicate the total years of ecmployment in Vocational
Fducat 1on.

(a) first vear (b)) 2 - 7 A(c) 7 - 12 (d) 10O or above

3. Indicatce the level on which you now work.
(a) elementary (b)Y imnaor buab (o) high school (d) other

4. TIndirate your arca of Vocational iiducation.
(a) Business (b)Y Home K. ¢y Ind. Arts (d) other

PART 11l: IN-SERVICE EDUCATION RESPONSIBILITY

1. JIn-service education should be sponsored SA A U D SD
by thoe local boards.

7. In-service education should be the re-
sponsibility of the supervisor. sA A U D &b



(@)1

In-service education should be the re-
sponsibility of the teacher.

Local colleges and universities should
provide in-service education for
teachers.

In-service education programs should
involve both teachers and administra-
tors.

S A U D SD

SA A U D 5D

SA A U D 8D



PART 111

IN-SERVICE EDUCATION NEEDS ASSESSMENTS

FOR VOCATIONAL EDUCATORS

Do you need vocational education i1n-service programs :

1.

7.

i0.

11.

12,

To assist the teachoer 1n

controlling

student behavior/discipline probiens

To assist the tcacher in

developing

students self-image, attitudes and

values?”

To enable the teacher to
social-emotional problem

To assist the teacher ain
individual instruction?

To assist the teacher n
CBI1?

To assist the tceacher in

icdont 1 fy
students?
providing

Limplement ing

tost and

evaluation development for student

classroom performance’

To prepare the teacher Lo provide
instruction for disadvantaged and

handicapped students?

To assi1at the teacher 1n
developmnent

To assist the 1astruactor

cCur i oudun

Lt SPUNSO0I1 Ny

vocational clubs/organizations?

To motivate the teacher for self-

improvement?

To enable the teacher to
fective career education

To enable the teacher to

develop ef-
activities?

make more

effective use of audio-~visuals?

SA

W
>

SN

SA

SA

SA

SA

SA

SA

SA

U

U

u

9)

U

U

U

D

D

D

SD

5D

SD

SD

SD

SD

SD

SD



[
.

1a.

[®3]

17.

18.

20.

21.

22,

o

To develop and implement effective
satety programs?

To develop effective management of
materials and supplies?

To enablce teachers to service and
maintain tools, machines and olher
shop-lab equipment?

To enable the teacher to devcelop
accurate unit and daily lesson plans
for instructional purposes?

To enable the teacher to administer
and interpret standardized t.ost

To enable the teacher to provide
effective vocational guidance for
teachers?

To assisl the teacher in developing
laboratory organizat.ron?

To enable the teacher in developing
an effcct ive student tab managoment

systomys

To prov: o instructional educators

with updat. that afluence vocaltional

oducat Lo’

To provide the teacher with carrent

trends and issues in ovocat ional
educat . on?

To acguarnt the tcachers with modern
philosophy relevant to vocational
acducat ron?

SA

SA

0"
>

U
pd

YA

o
v

U

U

U

U

D

D

)

0
i—!
-

Sb

SD

SD

SD

SD

SD



{PLEASE WRITE IN BELOW ANY IN-SERVICE NEEDS

NOT INCLUDED IN THIS QUESTIONNAIRE AND RATE

BACH)

24. SA AU D 85D

U e i A = ot ot e et eietm
e b 4 et At et b

25. sAh A U D SD




APPENDIX C

Grover T. bure, Jr.

Deep Creek Jr. lignh Schoo
19545 Deal Drive
Chesapeake, VA 2332,

Dear

This study 1s boeing conducted o detos s ne the in-
service needs Lo Vocational-Industiotial toeacnors in the
Tidewater area. The cosults of this study could possibly
suggest means of improving Vocational and ipndustrial Edu-
cation instructional techniques through mearangful 1n-
service prodgrams.,

The purpose of thi: study i1+ to identify a list of
in-service needs for these teachers and once identified
this data can be ascod by school aduinistrators and local
universitics to hold programs and ol ter coursces that
would enhatce professional developaent among teachers.

Studies ot this typce have been done previously but
have almost always 1ncluded all teachers collectively.
This study wili be uniquce in that only vocational and
industrial personnel wili be involved.

The survey instrument (a questionnairce) will contain
"easy-to-answer” items that only require circling the
selected response and itdentifying the type situation the
teachaer work:s in (junior high or senior high). The ques-
tionnaire will redquire not more than ten minutes to complete
and will include a scelf-addressed envelope (stamp included)
for returning this data.

T would like to begin contacting your teachers during
the latter part of April if permission 1is granted to me.
Please send me a list of all your vocational educators,
along with their various school assignments.

Your cooperation in this matter is greatly appreciated.

Yours truly,

srovoer P omuge, r.



APPENDIX D

LETTER GRANTING PERMISSION 70 CONDUCT SURVEY

CHESAPEAKE PUBLIC SCHCOLS
RESEARCH DEPARTMEN]
300 CEDAR ROAD P O BOX 15,04
CHESAPEAKE. VIRGINIA 714720

All Junior and -enior Dare A1l 29, 1981

“i1gh School Pfincﬁﬁlés

To

Subject Research Project

Mr. Crover 7. FEure, Jr. has been granted
permission to conduct his research stud+ in the
Chesapeake School System. We are herebv requesting
your cooperation and the cooperation of
Education Teachers to assist him as much 1s possibie

with his proiject.

your Vocational

Mr. Eure will be in contact with you in a ifew davs
to explain the content of his project.

from




APPENDIX FE

1151 N. Carrington Crescent
Portsmouth, VA 23701
April 27, 1981

Dear Mr./Mrs.

I have obtained perwission from
to survey the vocational teachers at your school concerning
inservice needs. This data 1s a very import ant part of
completing the Master's Degrece program that 1 am pursuing
at 01d Dominion University.

Please distribute thase sheets Lo all! ot the vocational
education tceacers (Industrial Arts, Busincess KBducation, Home

Feconomics, Dratting, TCT, Distribut ive Educatiion, etc.) at

your school and return Lhem to me by .

I will be overly grateful for your cooperat.on and assistance
in this as- . nment,
Many thanks for helping me conplete this research study.
Cordially yours,
Grover T. Bure, Jr.
Decp Creek Jr. MHigh School
Lasy bDeal Drive

Chesapeake, VA 233273

School Telephone Number : 487-2504
Home Telephone Numbor : 4873028
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